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In [his srudy, we identified 67 researchtrendsthat meet thecriteriaof Ihis specialissue.
lo thefollowing pages,ah [heresearchtrendswill bereviewed,groupedinto five categories:
personalandsocialdevelopment,cognitive andlinguistic development,developmental
andeducationalcontexís,cognirion andinstruction,aoci developmentand learning
disabilities. A generaloverviewof theareais obtainedby dividing eachcategorymío
subcategories, [husarranging[he identified research trends in a four-level hierarchical
structure. Taking into account[his analysis,in our Conclusionssection,we note [he
regularities with regard ro [he issues thai have been studied rhe rnost, the predominant
type of works, and, moreimportant, the most noteworthyirobalances.We reachedsix
conclusions:(1) Research00 educationalchangespredoniinatesover the study of
dcvelopmen[al changes;(2) the studyof formal educationis predominantover informal
educarion;(3) cognitive-Iinguis[ic aspectspredominateoverpersonalandsocialaspects;
(4) applicationof knowledgepredominaresoverthe generarionof new knowledge;(5)
new educational-practiceproposalspredominareover rhe srudyof cheseeducational
pracrices;sod(6) [hesrudyof changeis nor related[o [heproposals[harpromotechange.

En estetrabajohemosidentificado67 líneasde investigaciónquesatisfacenlos criterios
adoptadosen esta monografía.En estaspáginasse pasarevista a todasellas,
agrupándolasencincocategorías:el desarrollopersona!y social,el desarrollocognitivo
y lingúistico, los contextosdel desarrolloy educación,cognicióne instrucción y dificultades
en el desarrolloy aprendizaje.Cadaunade estascategoríassedescomponenen
diferentessubcategoríasconformandounaestructurajerárquicadecuatro nivelesdiferentes
quepermiteordenartodaslas líneasidentificadasy apreciarunaimagenglobaldel área
de conocimientos.En función deesteprimeranálisis,señalamosen el apartadodedicado
a las conclusioneslas regularidadesque hemospodido apreciarsobre cuálesson las
cuestionesmásestudiadas,quétipo de trabajospredominany, lo queseguramentees
más importante,quédesequilibriosson másnotorios.Anticipando lo queseguramente
es el núcleode estetrabajo, cabe mencionarestasseisconclusiones:1) predominala
investigaciónsobrelos cambioseducativosfrenteal estudiode los cambiosevolutivos,
2) el estudiode la educaciónformal respectode la informal, 3) lo cognitivo-lingúístico
respectode lo personaly social, 4) la aplicacióndel conocimientomásquela génesis
de nuevoconocimiento,5) las propuestasde nuevasprácticaseducativasmásque el
estudiode esasmismasprácticaseducativas,6> se apreciaunadesconexiónentreel
estudiodel cambio y las propuestasqueseformulanrealmenteparapromoverlo.
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In an attempt te present the academie production of the
ficíd of developmental and educational psychology in an
erganized nianner, communication with colleagues from
other ceuntries inevitably becomes an act of awareness of
what is eccurring in Spanish universities lo this fleid.
Therefore, before embarking en ihis twefold precess, we
deemed it necessary te effer sorne distinetive notes both en
the area and the methodelogy used to collect and analyze
dic research trends.

Threeimportaní traits characteriseour field as compared
te the restof the fields reviewed in this specialissue: (a)

eur field is preseníin a extensiveamountof material and
of very diverseacademicdegrees;(b) theceincidenceof

the decadecoveredin this review and ihe implementation
of art educational referir diaL was direcdy prometed by many
of the ideas and titeeries developed within eur ficid; and
(e) dic importarice of publishing in Spanish aud,
consequently, the proliferation of academic journals.

First, our Ijeld is present in many institutiens (Psychology
and Educational Faculties,EducatienalScheels,etc.) and

academiedegrees (“Licenciaturas” [FuropeanUniversity
Degree]in Psychelegy,Educatienal Selences, Psychepedagogy,
and 3-year college degrees in Social EducationerTeacher
Education, with seven different titíes). This diversity implies
variety of curricular content, which exceeds the simple division
into develepmental and educatienal psychology.

In ihis sense, this diversity is net clearly reflected in the
research trends identified in this work, which focus en
classical material (develepmení andeducatien).Ibis may
be because the “new” materjais, proceeding frem recently
created academic careers, need sorne time te mature and
develep. If a similar analysis were carried out in the next
decade, the situatien would prebably be quite different.

Many of the prefessers from this fleld (57% of the total)
teach 3-yearcollege ceurses (“Dipiomaturas”) and most of
them (42%) have no obligatien te investigate, according te
the “Ley de ReformaUniversitaria” [University Reform
Lawj, currently applied iii tite Spanish university. On dic
ether hand, these professors cempensate ihis lack by
dedicaring mere time te teaching titan do university-degree
prefessors. The divisien of professorswhe teach3-year
ceurses and titose who teach 5-year university ceurses wifl
probably disappear progressively. This will increase research

petential in titis ficid.
A second distinctive trait is that, in thedecadeof this

study, a very ambitious educatienal referm’ was develeped.
which hasraisedat Ieastthreebig issuesdirectly related te
tite analysisof researchtrends.

Qn tite ene hand, the reform implies a cemprehensive
cenceptof educatien,in which a cemmoneducatienal
experienceis previdedte all students.Assumingthis principIe,
compulseryeducatienhas been extendedfor two mere
academicceurses,invelving a commeneducatienalceurse
for the entirepopulationbetween6 and 16 yearsoíd. Tite
censequenceis an educatienalchallenge:Hew can we ensure
thai alí tite studentsincorporatethebasicskills and knewledge
(learning te read and write well, regulation and autenomy
systems, or the development of a saíisfactery identity)? Qur
ficid is particularly sensitiveaboutiheseissues.

In addition, Special Education, instead of being separate
frem tite Ordinary Educacional Systeni, has beceme an integral
pan of it. Titus, fellowing the English model based en the
Warnock repon, a ceníincnim between norniality and leaming
disabilities is assumed, asweIl as an interactive view of the

nature of Litis coritinuum, jo witich conrefl (thai is, Lite
oppertunities effered te each student) determines outceme.
Consequently, attention te diversity itas become ene of che
main challenges, which requires new metitedolegical,
instructional, andaccess te institutienal reseurces (team-werk,
flexibility in cuniculum design and develepment). Within titis
framework, Multiprofessional Special Education Team
persennel -subsequently, Psychepedagegical Teams-became
generalized. Titus, psycholegy,as a prefeasien,becamepart
of the Ordinary EducatienalSystem.

In view of tite educatienalreform, the entireeducational
cemmunitywas enceuragedte accepttite possibility of many
typesof schoolknewledge:conceptual,precedural,and
attitudinal (Col1, 1987). Mere important,the cemmunity
wasenceuragedte reflecí about the constructiveprecesses
by which studentsacquiresuchvaried centents.Titis lcd te
theneedte developreseurces(precedures,methedelogies,
interventienframewerks)te explicitly prometestrategies

andvaluesin tite curricularcentení.
It would be inaccuratete siate that tite educatienal

reform determinedthe ceurse of researchin our field, but
tite referir was deubtlessiii fine with most of cite
iheoreticaldevelopmentof research.Not in vain wasthe
reform led by intluential professorsfrom tite ficid, such

as Coil, Marchesi,or Martín. Thus, cognitivepsychelogy,
tite socieculturalcurrents,andchecenstructivistconcept
of learning —mostespeciallytite last twa— previdedthe
preciseguide in the documentsand training plans involved
in the develepmentof ihe reform. Thus, dissemination,
íraining of professors, tite creationof new academiedegrees
(i.e., a new “licenciatura” in psychopedagegy)makeup
tite backgroundof many works. Here, an interesting

In ¡990, a new ‘Ley de Ordenación General del Sistema Educativo” (LOGSE, [Lawof General Arrangement of the Educational
Systemj) was declared in Spain, and ja 1992, tite Basic Curricular Desigas thaI make rip Ihe offjcial cunicuiuir, dicraredby rite Goven,ment
andtheAuronemousCemmunities,were publishedandspecifiedal tite educauionalcenterandclassroomlevel.
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Tahle 1
ResearchAreas ami ResearchTrends¿u Developrnenrami Educational I->sycbology

Research areas Number of
research trends

Personal& Social Development
Cegnitive& Linguistie Development
Developmení& EducationalConíexís
Cogriltion & Irístruction
Developmenral& Learning Disabiliuies
Total

9
13
5

23

17
67

Number of
arttcles per aiea

83
142
70

242
¡29
666

Nican number of
of anides per area

9.22
10.92
14
10.52
7.59

9.94

pitenemenonis ebserved:lo many cases,Itere is no precise
correspondence between ube individuals who have
infitíencedthe educatienalcommunity (iB articles in which
predeminatereflectien, devetopmentof educational
proposais, or dissemination) and uhose whe have
emphasizedresearch.Of ceurse,Ibis study deesnot take
fer grantedthaI researchis alt thaI matters(in fact, we
havemany misgivings);en tite etiter hand, lo thisanide,
we must revlew research.Nevertheless,we will attempt
te effera perspectiveas completeas possible,wititout
violating the comnion principies adoptedin titis review,
offering a specialsection en academicactivity.

We also empitasizethe importanceof pub¡ishing in
Spanish.Orir field has a bread range of dissemination
possibilities via the written werd: an extensivepublic
demandsreflection andcentextualizedproposaisin the
immediate setíing, te interpret tite developmentand
educatienalprocessesin which psychelogyparticipates.Titis
has led te the preliferation of jeurnals, which ¡u turn
prometestite existenceof selentifie jeurnais in Spanish. ‘Phis

puNie is neíonly Spauish buí also includes Latin America.
From en point of view, it is prebably rnuch mere important
te publish in Spanisb in our ficíd titan ¡u any cúter field.

Methodolegy

We identified 67 researchtrendswith a mean of 9.94
werks per treod.Given that tite resíof this article is based

en ibis corpus, we would ¡ike te cemmentupen tite way
[bese trendswere identified and what we believe they
reprcsent.Tite rnethodelogyis describedby Fernández(Ibis
íssue)aud uherefore,has much ir> cornmen witb that

empleyedir> dic etherarcas,such as the criterion of five
articlesen enetepic. However, it also hassornepeculiarities
witicit we sitaR newcommentupen.

Firsí, as tite fleid is mostly made up of tenured professors
in tite University Scheols (57%), aud, out of these,42%
have no research obligations, titeir works were nevertheless

Table 2
Numberof TenuredProfessorsby Areas ¿u ihe Publio Universities, PercentagesaudDedicativa

Ama ami total nrnnberof PsychologyFaculties University Sehocís
tenuredprofessors(in brackets) No. of tenuredprofessorsand No. of tenuredprofessorsami

(rorinded off) perceníage of tite total aiea (reunded oft) percentage of Ihe total aiea

Ful! Professoí Professor Fulí Professor Professer

“Catedrático’ * “Titular” * “Catedrático” * “Titular’ **

Social Psycitology (192) 34 (18%) 127 (66%) 9 (5%) 22 (11%)
Devclopmental & Educational Psychology (430) 43 (¡0%) 14! (33%) 66 (15%) ¡80 (42%)
Personality,Asscssment,&
Psychologica¡Trealment(269) 37 (14%) 204 (76%) 4 (1%) 24 (9%)
Basic Psyche¡ogy(240) 45 (19%) 179 (75%) 3 (1%) 13 (5%)
Psychobiology(1¡0) 9(8%) 101 (92%) 0 0
Methodo¡ogyof the Scienceof Behavior(154) 20 (¡3%) 133 (85%) 0 1(0.6%)

184

Note. * Dedication of 240 annual hours lo teaching plus 240 beurs tutoring and student erientatien (teaching anó rescarch).
** Dedication of 360 annual hours to teaching plus 240 tours ustoring ami síndení oriensatien (enly teaching, net research).
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included ¡u ihis revicw, althougit we wereawareof their
disadvantage,because,as nientioned, titeir teaching
ebligationsare mucb weightier.

Seceod,as ihe contribtuionsare scatteredevaa large
numberof jeumaisof very different quality ami notalways
well represented¡o tite libraries, the first step was te
specifically askalt tite tenuredprofessorste seodus titeir
researcbcontributionsthat met theaforemeniionedcriteria.
Wc receivedmany replies, buí we alsodetectedobvieus

absences.We titereforecensultedtite databasesPsycLlT,
MEOLINE, ERIC, PSICODOC-2000,ISOC, ISBN, and
the Academic Researcit Hite, witcre we identified
additional rescarchtrcnds.Tite 67 identified researcittrends
are tite rcsult of applyiug both criteria; thai is, tite sanie
criteria but in an inversesequeneeof tite otiter anides¡0

ibis special issue.
Third, tbe criteria wereapplicd flexibly, ir> order [o

include tite maximum number of professors and rescarcb
trends, always witb the restriction of at Icasífive differcnt
contributions, out of which at least three anides sitoníd have
appeared iii academic jeurnals with masked rcviewing
processes. Elaboration of tesis or validaied intervention
programswere aceepted as contributious.Pubileaticas ir>
prestigiorisjeumaisare eften specifically requesíed dessiers,
whicb are snbjeci te a differeni evaluation process titan
cenventional articles. In tbesecases, we acceptedwitatever

tite jeurr>als had published. Regarding books, [bey were
included previded they were noí pepularizatien or íeaching
material (i.e., researchreports publisbed witit ISBN).

However, articles publisited in general or educatienal
newspapers,popular magazines, er magazines that publisb
articles by requesí were exciuded, as werc publications of
congress proceedings (boih national and international),aud
books and beekcbaptersen ieaciting and popularizatien,
altitongb we are aware that titere are many vainable
contribnujeus in ubis ficíd, prebably more ihan in otiter f¡elds.
Titerefore, we dedicated a final secijente this type of works.

Taking ibe al! tite aboye ¡oto acconnt, we musí
acknowlcdge sorne limiiations. First, we acceptthat tbe
cniterion is debatable:Why five werks2 Second, its
applicaiien has forced us te take sorne decisions iitat are
unavoidablycontroversial. lo this regard, we point eut titat
research work is not ioierpretedby al! colleagnesir> tbe
sameway. Therefere,when identifying a research trend,WC

required evidencetitat tite works (aí leasímosí of titem) liad
undergone tite screcning of an externa! evaluatien. Titird,
some werk trends are madeup of more titan tendifferent
works aud could be said te make np more tban ene research
treod. ‘Phis lcd us te aneiherproblem: 1-lew [o distingnish
a research trend? Wc have already revealed our choice in
titis mauter. Hewever,onr firsí cencemsitould be whetiter
[he researchtrends we identified are really a contribution
te tite developmení of knowiedge. Of ceurse, we do not
forninlate uhis issue ¡u eacb of ibe trends we mention, but
WC do so witit rcgard te tbe ficíd as a witole (see tbc

Cenclnsienssection). Frem onr viewpeint,eurjob was nol
te judgctite quality of eachof tite trendsbol te gatiterand
order tite centnibntior>s of uhe fleld, weigiting titeir merits

globally. Onr true interest lies ir> tite field itself. Titus, we
will have treatedtite field mere fainly titan eacitof the
professersandthe researchtrcnds.

Anyhow, with tite aforementionedreservations,WC

sincerely titink titat titese 67 researcittrendsmakenp an
accepíablereflection of tite scier>tific and acadeniic
productionlo cur areair> tite decadeunderstudy.Insofar as

titis is corred, we will itavetite cbar>cete point ont sorne
of its censtanis, biases,possibilities, and limitations.
However,we empitasizetite preblemsovercome¡o orderte
be ablete exhibit titis corpus.

Overview of the ResearchTrendsIdentified

In orderte preseníageneralandtepic everviewof the
67 researchtrends,we havenscdsornecommondistinctiens,
nol exempí from problems.

Por instance,we distinguishedbetweendevelopmnental

changesaud educationalmrd instructionalchanges. Tite
¡aherdepeoden Ibe intentienalactiensof etiter persens
within a formal or informal educatienalcontext. Ir> additioo,
we usedanetiterhabitual disiinction: tite separationof
acquisitionel linguistic amid ¿nteflectualslcills from titese

of a social aud personal nature.We algo distinguisited
betweendevelopn;entalproblemsand learning disabiliries.
Titesedistinctions arepreblematic,but titey may facilitate
readingtitis article.

Using titesedistir>ctions (developmcntal1 educational;
formal ¡ informaL edncation;cegnitiveskills ¡ personaland
social development;learning disabilities ¡ develepmental
problems),we greupedal! tite researchtreodsmíe five

categenies(seeFignre 1).
Tite firsí category includes personal and social

development,referringte tite studyof tite acquisitionof skills

titat allew personste communicatewitit titeniselvesandwitit
others. 1-lere, wc included werksabeuttite develepmentof
titeseskills, and works thatexplore educatienalprocedures

te prometethem, witich is a partial contradictionof onr
aforenientieneddistinctiens.Tite reason¡5 twofeld. Qn tite
enehand,titere are very few researchtrends,so that it wonld
not be operativete divide titis ama loto tite study of social
developmeniand edncationalintervention.Jo addiiion, ir>
someof tite trends, betit aspectsarestudied.According te

onr records,titere were 9 researcbtrends¡u tbis category.
Tite seceudcategoryincluded cognhiveaná lingu¿st¿c

developnumu.Thai is, tite study of tite unseiteoledmmd(prior
te scbooltrairiing). Here, we located13 rescarcit trends.

lo tite third categery,we consideredthe works of five

researeit trcnds thai analyze tite coníexts ir> witich
developmeniandedncationtakeplace: family, seitoel,social
settings,witicit globally matchesinformal edncation.
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In tite fourth categery,we greupedtite TCSCaTch trends
related te cognitive and instructional aspects,and Werks

titat fecusen tite aoalysisof theclassreemandelaberation
of precednreste prometedeve!eprnentof cegnitiveabilities
andstrategies,whicit areas mucit an ami of scitool edncatien
as are tite necessaryreseurcesfer titis experience.As we

sball see,titis is tite mest nnmereuscategery,wilb a total
of 23 researcittrends.

In tite fifth categery,we ¡nclndedtite 17 researcittrends
thaífecusentite stndy of persenswite ¡¡ave disabilities,net
only in acqu¡r¡ngtite skills prometedwitbin tite scitool
context(leamingdisabilities),bnt alsedisabilities thataffect
more basicskil!s (developmeotaldiserders)titat areusually
acquiredin etitercontexts.We alse incínded¡o tit¡s category
tite study of disabilities linked to personalami social
developmeot,ar>d te cegnitiveami linguistic development.

Witat aretite concernsof tite stndiestitus greuped?Witat
regníarities(conceptual,metitodelogical)de titey present?
Onr ami is te answereacitof titeseissuesin eacitcase,witit
sorne¡llustrations of tite trendsincínded.For titis purpese,
WC felleWed somerules.

First, as it wasimpessib!ete mentionalí tite werks and

centribntiensof tite selectedresearchtrends,we dec¡dedte
mentienat leastene study by tite researcitgreupand, in

sornecases,witen tberewere severa]contributionsand/or
severalprofessersfrem varieusnatienal er international
nnivers¡t¡es,additional referencesWere previded.

In add¡tien,Wben areferencewas latertitan tite decade
understndy,but it illustratestite advancesandcontributiens
of a specific trend better titan tite referenceWitb¡n tite
decade,titen titis referencewasalseincínded.Qn tite etiter
hand,witen titere weremanycontr¡but¡onsabentdifferent
aspects of tbe same researcit trend, titen several
contributionswere mentioned.Lastly, tite researchtrends
titat, accordingte tite administrativedistribntien of tite
“Ley de Reforma Universitaria” [LRU; Tite University
Reform Law], fit otiter fields better titan enrs, titen titey
were derivedte titese fields.

Table 3

Mest of tite 67 researchtrendsideritified (seeTable3)
were publisbedin Spanisit (83% er553 articles),althougit
titere is an importantand growing representationin Englisit
(14.41%or 96 articles),witit a feW iselatedpubhicationsin
sorne of tbe official languagesof tite Autenemens
Cemmnnitiesof Spain (Catalanor Galician). Qnly tbe
researcittrendsanalyzedare incíndedin titis computation,
and wititin titem, only titese that f¡t the criteria employed.
Qbviensly,tite totalnnmberof 666 anidesis a veiy restrictive
measureof tite academicactivity of tite professersfrom tite
aiea,becausepapasthat did netmeet dic criteriaof identified
researcittrendswere excluded,(eititer dnete trenddispersien
er becansetberewere less titan five papersen enetepic).

Theartic!esappearedin a greatvarieíy efjournals,ascan
be seenin Tables 4 and5, but sorneregularity is observable.
Tite jenmal titat publisitedtite most articles,in any of tite
researcitareasconsidered,is InfanciayAprendizaje[Jeumal
for tite Stndy of Educatienand Developrnent](108 articles),
fe!leWed by Cultura y Edncación(fermerly Comunicación,
Lenguajey Educación[Cultnre and Edncation, fermerly,
Cemmnnication,Language,andFéncatier>])(48 articles),and
by tite Revistade PsicologíaGeneralyAplicada [Jeumalof
GeneralandApplied Psycitolegy](25 articles),tbe Revistade
Psicologíadela Educación[Jonmalof EducatienalPsycitelogy]
(22 articles),EstudiosdePsicología[PsycitologyStudies](18
articles), and Psicothema(17 articles).Otiter jeurnaisare
Cognitiva (17 articles),dicRevistade Educación[Edncatiena!
Jeurnal] (11 articles),Revistade InvestigaciónEducativa
[Jonmalof EducationalResearcitl(10 articles),er dieAnuario
dePsicología[PsychelogyAnnual](9 articles),etc.

Most of tite publ¡catiensin Spanisitare greupedunder
tite iteading“etiter publicat¡ens”(248) —tak¡ng into accennt
titat titis is madeup of jenrnals, tests,book citapters,er
researcitboeks—sethat tite standardsare different,altitengit,
in general,titey follow APA norms or adaptednorrns. It was
net possiblete establ¡sit sucbclear patternsof tite Englisit
pnb!¡cat¡ensas of titose in Span¡sitbecauseof tite bread
rangeof tite jeurnais.

JournalsandLanguageof the 666 Articlesof the ResearchTrends

Jeurnal (Language)

Internationaljeurnais(in Englisit)a

Numberof articles

96 14.41
Internationaljeurnais(in French)~ 6 0.9
Internationaljeurnals(in ILaliany 1 0.15
Spanisitjeurnals(¡n Spanish) 553 83
Spanishjeurnals(in Catalan) 2 0.3
Spanishjeurnals(in Gallician) 4 0.6
SpanishandLatínAmericanjeurnals(in Spanish) 1 0.15
Latin Americanjeumals(in Spanish) 2 0.3
Latin Americanjeurnals(¡o Pertuguese) 1 0.15
Spanishjeurnals(in English) 6 0.9

187

Note. ~Thesearespecializedscientif¡cjeurnaiswíth an internationalgreupof CensultingEditors, andtheyareread al! evertite world.
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‘Pable 4
DistribuáonofArticles in SpanishJournalsby Joarnal ami Area
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OTotal

Personal& Social Development
Cegnitive& Linguistic Developnient
Developrnent& EducatienalContexís
Cegnitien& Instruction
Develepoieníal& LearningDisabilities

14
12
24
41
17

1
1

13
12
7

1
1

14
5
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6 13
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2
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2 2
6
1

4
1

5
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1
1
1
1
1

39 77
49 112
26 66
93 209
41 99

Total 108 48 25 221817171110 97 6 611248563

Note. o Investigaciónen la Escuela,7 anides.ThejeurnalsSubstratum,Siglo Cero,en Analesde PsicelogVa,
Cienciasde la Educación,5 articles. Otherjeurnals with 3 er 4 articles: Analesde la Revista dePsicología

6 articles. Revistade
General y Aplicada —

lberPsicelogía(4); AnuarioEspañole IberoamericanodeInvestigacionesen EducaciónEspecial(4); Bordón (3); Cadernosde Liogua
(3); Comunicacióny Cultura (3); InvestigacionesPsicológicas(3); Lecturay Vida (RevistaOñciaI de la InternationalReadingAsseciatien)
(3); Psicelogemas(3); RevistadeLegepedia,Foniatríay Audiología (4); Revistade Neurología(4); Revistade NeuropsiquiatriaInfante-
Juvenil; Revista de PsicologíaSocial (3); Revistade PsicologíaUniversitasTarraconensis(4); TEA (testsandprograms)(3).
Otiter jeurnalsWith 1 en 2 articles: AnalesdePsicología(2); Anuario deSexología (2); Apuntesde Psicología;Aula de Innovación
Educativa;Cuadernosde ConsultaPsicológica;Cuadernosde MedicinaPsicosomática;Cuadernosde TerapiaFamiliar; Didácticade
la Mósica; Didácticade Lenguay Literatura;EDETANIA.; Educar;Enseñanzade las Ciencias(2); Estudiosde Pedagogíay Psicología;
Iben-Revistade Didácticade las CienciasSociales;Infanciay Sociedad.RevistadeEstudios (2); PerspectivaEscolar;Psiquis:Revista
de Psiquiatría,Psicologíay Psicosomática;Quinesia. Revistade EducaciónEspecial;Revistade Educaciónde la UniversidaddeGranada
(2); Revistade la AsociaciónEspañoladeNeurepsiquiatría;RevistadeEducaciónEspecial;RevistaEspañolade Geriatríay Gerontología;
Revista Españolade Orientacióny Psicopedagogía(2); Revista Españolade Pedagogía;RevistaGalegade Filoloxía; Revista de
Gerontología;Revistade Historia de la Psicología(2); Revista de la SociedadEspañolade LingUistica Aplicada (2); Revista IRICE
(2); RevistaLatinoamericanade Psicología;Revistade NeuropsiquiatriaInfanto-Juvenil;RevistadeOrientaciónEducativay Vocacional;
RevistadePsicodidáctica;RevistadePsicología;Tanbiya (2); Tempsd’Educació;Textos;Trebalí deSocioliogtiísticaCatalana;etc.

Personaland Social Development

Personaland social developmentreferste tite acqnisitien
of abilities that allew relating te etitersand te eneselí?There
are severalresearcittrendsin titis area.One kind of trend
includesresearchen varieris aspectsof this dimensienof

developmení.A secondkind of researchincludestite trends
censistingof interventionproposalsratiterthan tbe study of

personalandsocialdevelopmentitself, altitengit titese aspects
arenetalwayseasyte distingnisit.

Socialdeveloprnent.As canbe ebserved,most of the Werks
mentionedbelow (see Premotion of Personaland Social
Development) place more emphasisen tite educational
consequencestitan en the study of social deveíopmentitself,
exceptfor prosocialbeitavionHewever,tWo topiesde not Uit
this pattem.Titey study two very different pitenomena:tite
develepmentof sexualand genderidentity andfear of strangers.

Witit regardte tite developmentof sexualand gender
identity, Fernándezhas preposeda mode! te analyzetite

configurationof titese two identities acrosstite vital cycle
and tbeir interactionWith teacitingand leanningsettings
(Fernández& Mateo, 1998). Closely related te this issue is
tite work by Freixasen the relatien bctweengender(¡u
wemen) and tite agingprocess(Freixas, ¡997), and its
educationalandsocial itandling (iB massmedia).

And Witit regardte tite fear of strangers,Ortiz (1993)
hascarried eutdetailedstndies in whicit tbis reactionis

analyzedir> interactienwitit other itehaviersystemssuchas
affiíiatienandattacitment.Titesetitree beitaviorsystemsare
observedin naturalsettings(city parks),observingbeitaviors
titat close!ymatch tite spentaneouspatternsof adult-citild
interaction, in the attempt te discardtite influence of
variables that arenet relatedto tite fear of strangers.Qn tite
sametepic, Lafuentehas pnblishedseveralworks en tite
develepmentof attacitmentrelationships,frem parentfigures
te peerrelatiens(Lafuente, 1994).

Promotionof personalami social development.In titis
section,we identified five researchtrends.Tite researcit
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Personal& SocialDevelopment 2 4 6

Cognitive & Linguistic
Development 1 2 2 2 1 2 2 18 30
Development& Educational

Contexts~
Cognition & Instruction 3 5 3 4 3 2 2 1 2 8 33
Developmental& Leanning

Disabilities 2 1 3 1 1 2 20 30

Total 5 5 5 43322 2 2 2 2 2222 2 254103

Note.’ ‘me following entitiespublisited 1 article: Anthropology& EducationQuartenly;AugmentativeandAlternativeCommunicatien;Brain
andLanguage;BehavionResearchMetbods, lnstnoments& Computers; Bniíisit Jeumalof DeveleprnentalPsychology;Bulletin de Psycholegie;
CahiersdePsycitelogie;Child AbuseandNeglect: Tite InternationalJeurnal;Comunication& Cognition; CuadernosdePesquisa.Funda9ao
CarlosChagas;Culture andPsycitoloy;CurrentPsychologyof Cognition; Early DevelopmentandParenting;EducatienalPsychology;
EducatingAble Children; Enfance;EuropeanJeurnalof CognitivePsychology;EuropeanJeurnalof PsychoíogicalAssessment;Explorations
in SocioculturalStudies(book); First Language;Folia Pitoniatrica;Glossa,les cahiersde l’Unadrio; 1-ligiterEducation;JónkópingUnivensity
Press(book); Jeurnalof Clinical andExperimentalNeuropsycitology;Jeumalof Merr>ory andLanguage;Jeurnalof PrenatalandPeninatal
PsycitelogyandHealtit; Jeurnalof PsychelinguisticResearcit;Lawrence ErlbaumAssociates(2 Tests);LimAs; Witun- Publishers(book);
Mmd, Culture andActiviy; Modera [heoniesof cognitivedevelopmentgo te seheol(book); OECDPublications(chapter);PreandPerinatal

PsychologyJeurnal;Prospects.QuartenlyReview of ComparativeEducation;PsychologischeBeitrilge; Quarterly Jeurnalof Experimental
Psychology;Sex Roles; SocioculturalStudiesof Mmd; Studi di PsicologidellEducaziene;TeachingandTeacherEducation;Teaching
Thinking and ProblemSolving; TheI-ligh SchoolJeumal; Tite SpanishJeurnalof Psychology;VaasanYliopiston Juíkaisuja;YoungMinds.

teamled by López has focuseden the studyof altruismaud
prosecialbeitavior (Fuenteset al., 1993), analyzingthe
relationsbetxveenvariablessucit as empathy,tite quality of

the attacitmentlinks, and tite capacityof putting oneselfin
anotiter’s place (predictors) and various indicatersof
presocialandaltrnistic beitavior.Otiter works by titese same
autitons (for example, Etxebanníaet al., 1994) itave
determinedtite impact of sorneeducationalexperiencesthat
influencetite pnedictorsof tite develepmentof prosocialand
altruistie behavier, using experimental designs of an
instructienalnature.

Anotber trend itas focuseden evaluationandintervention
¡u tite components of intrapersenal and emotional
intelligence. Here, we note tite programsdevelopedby
Hernández(i.e., tite “ProgramaInstruccienalEmotivo para
el Crecimiento y la AutorrealizaciónPersonal”,PIECAP
[Emotive Instructional Progranifer PersonalDevelopment
Self-Realization]),Whicit hasabreadandintegrativerange
of contents(30 cognitive-affectivestrategiesidentified ir>

previousstudies).Tite authonsitave venified and evaluated

tite effscacyof titeseprograms,developingevaluationscales.
See, fer example, tite work by Hernández,Aciege de
Mendoza,& Domínguez(1997), in witich an attemptwas

madete analyzetite prefilesof tite studentsWito achieved
tite mestgalusfrom titeseprograms.

Baseden tite Koitlberg andnee-Koitlbergtiteeriesof
moral development,Medrano’sWenks(Medrano & Cava,
1994) attemptte sitoW tite dependencebetweeníhecentent

of moral dilemniasand tite way people titink abeutthem.
Consequently,in titein intervention proposalte impreve
moral reasoning,tite autitersitigitligitt tite importanceof tite

socio-culturalcentextin socio-moraleducatien.
An additional nesearchtrend is representedby tite works

of Geñi, basedenTuriel’s model,whicit hasfocuseden tite
developmentof tite notion of pnivacy (as seen¡u judgernents
aboutpnudentbehavior)andits relatienWidi tite development
of tite notion of justice and morality (linked te valuing
solidarity). Consequently,tbis autiter (Geñi, 1989) itas
proposeda socio-moraleducationthat relatestite individual
(itappiness1 pnivacy) witb tite solidanity aspects(morality).

Table5
Distribution of Articles by International ionmal andArea
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Table 6
PersonalandSocial Develop¡nentResearchTrends

Social Development
Sex and genderdevelopmentacrosslife-span
Womenand ageing
Attachment:reactionte strangers

Attachment:evolution of atlachmentrelations
Premotionof personalandsocialdevelopment

Developmentof precosialbehaviorandempatityand
educationalintervention

Socio-affectiveeducation
Constructionof socio-personalknewledge(privacy, learning
how lo gelen with ethers,moralbehavior)
Developmentof valuesandeducation
Children’splay andeducation

Also notewortity are tite werks by Ortega,dedicatedte
integratingtwo tbeoreticaíviewpoinísenplay: tite Piagetian
perspectives(thatplaceempitasisen subjectivity.spontaneity,

andtite organizationlevel of tite activity) andthe Vygetskian
perspective(titat higitligitts tite symbelicand nermednature
of play). Titeseworks culminatedin tite designof a curricular
proposalin Child Education,accepted¡u tite Andalusian
AutonemeusCemmunity,indirectly relatedte tite promotien
of secializationprecessesir> tite schoolsetting(Ortega,1991).

Cognitive and Linguistic Development

Within titis category,we distinguisited13 researcittrends.
Many of tbem arededicatedte languagedevelepment,an
issuealseextensivelystudiedby professersfrom etiter fxelds
(seeIgea,titis issue).la addition,we differentiateda sedes
of works about tite development of various world
cenceptualizationswitit obvieus censequencesin tite

understandingof developmentitself.
Cognitive developmentA large portion of tite researcit

trends abeut cognitive develepmentitave studied tite
constructionprocessof vaijeuscencepts.Titus, tite trend by
Rodrigo has focuseden tite problem,ever-presentin alí
investigatiensof titis category,of tite representationof
knowledge and tite nature of tite epistemie citange.
Specif¡cally,siteattemptedte respondte two importantissues:
(a) Witat kind of knowledgeis activated ir> eachchange
situation?(b) Witat arethesecitanges?Rodrigo defendstite
importance of witat site deneminates “the episedic
censtructienof knowledge” (Rodrigo, Vega, & Castañeda,
1992), aprocessrelatedte specifxcknewledgedomainsand
witicit is sensitivete tite varioustask requirements.Site itas
tried te reflect the validity of titeseideasby studying parent’s
cencepísabeuttiteir citildren’s developmentandeducatien,
andtite relatienswitit actionsystemstitat parentsusete
regulate titeir citildren’s behavior, and tite educational
scenariestheygenerate(Rodrigo & Triana, 1996).

Anotiter trend íbat explores tite precessof concept
censtruction is tite ene develepedDelval, abeut tite
understandingof tite ecenomicandsocialworld. ‘Pitus, using
Piagetianmetitodology,tite child’s cemprebensionof notions
suchaspeverty, war,or ecenomieexcitangeare investigated.
Tite work by Delval audEcheita(1991)analyzescitildren’s

difficulties te understandtbe processof buying-selling that
occurs in sbepsandotiter conceptsrelatedte econemical
exchange(i.e., tite conceptof gain). Titesedifficulties are
related botit te cognitive andte socio-moraldevelopment,

accerdingte tite autbors.
In addition, titere are semeresearcittrendsaboutthe

acqnisitionof acadernicnotions relatedte I-Iistory, Citemistry,
and Physics,that, accordingte our categerization,conespond
te tite ficíd of cognitionand instruction. However,they are
mentioneditere becausetite relationsbetweenseientifie
knowledge audeverydayknowledgeforms a part of tite
reflectionsof titis groupof researchtrends. SeeIgea (titis

issue)fer more extensivereferences.
Also noíewertityare the workscarriedoutby Carranza

en citildren’s cognitive develepment,especially,altbougit

not exclusively,en sensorimotordevelopment,focuseden
tbe analysisof tbe VI SensorimotorStage: tite object-
permanenceerrorof tite IV Substage(Carranza,Brite, &
Escudero,1990).

Tite works by García-Madrugaexploretite predictiens
andexplanaterycapacityof tite mental modelsapproacit
te deductivereasoning(¡e., Santamaría,García-Madruga,
& Jehnson-Laird,1998). Titus, they haveattemptedte
interpret tite effeetsof conter>tandcontext in deductive
reaseningby referring te tite subjectiverelationsameng

Table 7
Cognitive aud Linguistic DeveloprnentResearchTrends

Cognitive Development
Censtructionof mentalmodels andimplicit titeories
Constructionof social thought froni theperspectiveof Piaget
Cognitivesensory-motordevelopment
Deductivereasoning

Linguistie Development
CommunicativeDevelopmentandInteraction

Communicativemother-childinteraction;manipulative

play andacquisitionof first meanings
Communicative interaction:joiní regulation

Communicativeinteractionin studentswith sensoryand
learningdeficits

MorphosyntacticDevelepment
Languagedevelopment:morphosyntacticdevelopment
Developrnentof mene-and bilingual language

Developmentof vocabulary
Bilingualism

Bilingualism
Linguistic immersionand educationn
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thecenceptsincludedin tite preblems.Mere specifically,
titey itave siudied tite develepmentalchangesobses-ved
betweenpreadelescenceandadulíheodin tite sírategyof
looking fer ceunter-examples(Velasco& García-Madruga,
1997).

Linguisticdeveloprnent.Tite researcittrendsen linguistic
develepmentcan be greuped into three very cemmen
cencemsin titis fleld: tite study of cenimunicativeinteractien,
tite srudyof merpbosyritacticdevelopment,andtite analysis
of linguistie andcognitive skil!s in bilingual eontexts.

Witit regard te tite study of cemmunicatienand
communicativeinteractien, we note twe researchtrends.
la eneof them, Perinatitas carriedeut various longitudinal
studiesen tite developmentof child play (baseden tite
netienof conjointaction fermats),attemptingte explain
tite mental statesandcommunicationprocessesinvolved
in symbolic play. Mere precisely,titis authorstatesthat tite
critical mementis witen tite child switcites from tite role
of actorte thaI of observer(aroundIhe age of 2 years>,
witich involvestite capacity of conceivingotiter’s beitavior
as signsandtite develepmentof a seriesof new abilities -

mecerreflection,recotirsiveness,self-reference,and tite
creationof frameworks-(Perinat& Sadumí,1999).A related
trend is tite study of etiter decisive cenimunicative
experiencessucit as tite regulationof cenjoint attention,tite
use and functienof temporal ferms, and tite study of tite
give-and-takeformaL (Vila & Zanón, 1992). Clementeitas
also carriedout many studiesin which sheexaminesadult-
citild cemmunicativeinteractionin normal and special
populatiensof persenswitit developmentaler learr>ing
disabilities.‘mus, aititeugit herwerk coníd alsobe classif¡ed
in Ibis fjeld, it is enly analyzedin Ihe areaof chi!dren with
hearingdisabilities (deafcitildren) er with specific leaming

disabilities,or with mentaldeficiency(Down’s syndreme)
(Clemente,Sánchez,& González,1993).

Coneeminglanguagedevelopment,twe researchtrends
are cencernedwiíit tite studyof patterns,sequence,and
mecitanisnisin languageacquisitien,cititer in monoíingual
er in bilingual settings.Tite f’rst ene,developedby Shum
(Situm,Conde,& Díaz, 1989), hasfocuseden the study of
acquisitienpatternsand the use of tite preneunin tite
Spanishlanguage,and en learningand tite useof tite deictic
terms of persen,space,time, mode,andverb. Tite second
trend, by PérezPereira,itasbeendedicatedte tite acquisition
of otiter merphesyntacticelements,sucit as tite acquisitien
of gendermorpitemesand tite use of preneuns(Pérez
Pereira,1991). PérezPereirahas also carriedeut many
works analyzingtite developmer>tof languagein hIlad
peopleandcomparingtiteir evolution te thaI of normal
peoplein suchcrucial aspecísas prelinguisticpatternsof
actienertite acquisitienof tite proneun,amengothers.‘Phis
has lcd tite authorLo defend an “idiosyncratic” language
develepmentin blind citildren, although it falís within
normal parameters(PérezPereira& Castre, 1997).‘Phis

contributienweuld alsefit in the field of learning and
developmentaldisabilities.

Tite study of children’s vecabulary itas an extensive
traditien within tite study of languagedevelepment.Within
titis framewerkis aresearcittrend titat itas fecuseden tite
estimatienof citildren’s vecabulary,tite elaboratienof two
cemputerizedlexical databases, tite study ami funetienof
self-semanticterms.Similarly, tite elaboration of dictionaries
of syllabic frequenciesof written Spanisit is very useful
witen investigating í-eading and writing froir a
psycitelinguistic viewpoint. Titis latter issue has been
addressedby titis researcittrend(Justicia,Santiago,Palma,

Huertas,& Gutiérrez, 1996).
Tite studyof bilingualism is especiallyinterestingin

titesecasesin which botit languagesaresharedWILIIIII tite
same territery, as occurs in our country in various
autonomeuscommunitiesin whicit twe languagessharece-
officialdom. Huguet(1995)expressestwe typesof concems:
(a) tite relationsbetweentite academiedemainandtite oral
useof Ihe languagesby Ihe minerity students; (it) anether

importantissue is itow children acitieve masteryever a
secondlanguagethat is not titeir metiter tongue (tite
donñnant language>similar re titat of Lheir monolingual
cempaniens,seas te aveidacademicdisadvantage.Similarly,
an additionaí trend is seenin tite werks titat analyzetite
effects of linguistic immersienen natienalidentity and
categorizatienprocessesin bilingual contexís,whicit itas
titeoreticalandeducatienalirnplications (Vila, Valle, Perera,
Menreal,& Barrett, 1998).

Internationalprejectionof the researcittrendsis ebserved
in titis areaof cognitiveand linguistic develepment,because
many of titem havepublished titeir results¡a international

jeurnals.

DevelopmenralaudEducational Contexts

la titis area,we havegreupedtite werks by autherswite

censidertitat developmentalchangescannotbe understeed
without studying tite educationalanddevelepmentalcontexts
in whicit theyoccur.Tite processesof educatienalinfluence
areanalyzedfrom systemicandsocio-historical-cultnral

appreacitesat tite family, seiteol, andcemmunity leveis,
witere citildren evelveandacquireinformation, skills, míes,

cultural patterns,world visiens,etc.

Table 8
flevelopirentalandEducational ContegsResearchTrenás

Family, sciteel,anécommunity (educationalcontexts)
Citild-raising andeducationalcontexís
Mother-childinteraclion in problernsolving
Cultural geneticsandtheoryand methodelegyin cultural
geneticsand culturalpsychelogy
Learningandsocio-culturalconrext
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In titis perspectiveareincluded tite werks titat analyze
tbe influence of family contexten developmentiii general
and variensaspectsof personaldeveloprnentir> particular
Fer example,parent’s developmental-educationalnotions
and parent-cbildrenir>teractions (Palacios, 1989). tite
organizationand structuringof everydayfamily life, aud
chuldren’sdevelopmentalcharacteristicshavebeenanalyzed
(Palacios,Lera, & Moreno, 1994). Titis kind of study
illustratesthe link betweentheory andapplication,anétite
social impact of tite improvementof cbildren’s educational

and developmentalprocesses.
Aleng the same line are Vila’s Works, focuseden

perception of citildren’s capacities, tite study of
developrnentalexpectations,andfamilies’ andteaciters’ideas
andbeliefsabouteducatien,or the conjunetionof personal

constructionami tite socialorigins of tite higiter funcileus
(Vila & Bassedas,1994).

Qn tite otiter itand, severalresearcittrendsconvergein
“cultural geneties,”analyzingtite influence of social and

cultural envirenmenten tite develepirentalprocesses,for
example,en identity anddirectivity (Río & Álvarez, 1995).
Within tbis sametiteoretical frameworkareLacasa’sworks,
wito hasstudiedtite role of contextin cegnitivedeveíopment,

in particular, tbedevelopmentof self-regulation(Lacasa,
Martín, & Herranz, 1995), planning written-compesition
tasks, as well as situationsor taskswhereboth family asid
sebeolcoincide,sucit as academieitomework (Lacasa,Pardo,

Herranz,& Martín, 1995). Gil hasalsocarriedeut various
studiesir> witich site analyzesadult-cbild interaction in

preblem-selvingtaskperfermance(Gil-Carnicero& Sánchez-
Carretero,1996).

Cognition ant] Instruction

In titis categery,we include those werks focusing en
educationalcitangeswititin tbe formal educationprovided

by the scitool.As we sitall see,titis is anextensivecategory,
witit 23 researcittrends in Whicit are distinguisited tite

subsectionsshown in ‘Pable9
Qn tite ene barid, some researcittrends itave been

dedicatedte tite studyof basiccapacitiesacqniredwithin

tite schoelsetting, correspondingte explicit curricular
centent (Witit tite Educational Reform). Reading
cemprebensien, matitematical reasoning, Written
comprehension,and learning strategiesmake up a bread
group of researchtrends(II). A secondgroup of works
(5) studieseducatienalpractice.A titird group of research
trends (3) analyzes academic acitievement and its
determinants.Lastly, a numberof works (4) studies tite
crucial roleof learners’constructionprocesses.

Curricular content, Regardingtite researcbtrends
(usually procedural)included within this area,a subgroup
refers te tite treatmentof learningstrategies:learning how
te learn (4), comprehensionstrategies(3), readingand

Table 9
Cognition amíd Instruction ResearchTrends

Curricularcontení
Learninghovv te Iearn

Instrumentalenrichmentandlearningpotential
Learningsírategies
Strategies,styles,and approachesto learning
Learningsrrategiesandeducationalprograms

Comprehensionstrategies

Text compreheosion:nalmeof difliculties andoptimal
instructionconditions
Comprehensioncapacityand working memoryin earning
from texts
lJevelopmentof teM comprehensioncompetenceby
interventionin texts and in sludenís

Readingandwriting
Readingdevetopment(readingprocesses)and

pitonologicalawareness
ReadingandWriting: socio-culturalapproacit

Mathematicsdevelopmentanóinstusclion
Developnientandinsíructionof malhematics

Instructionof mathematicsanddirficulties
Analysis of theeducationalpractice

Analysis of tite educationalpraclice and educationalinfluence
mechanisms
Verbal explanation:comparisonof expert andbeginner
teachers’verbal explanations:from dialognete monologue

Psycitopedagogicalcounseling
Educationalorieníationandpsychopedagogicalcounseling
Evaluationof universisyteachiwgquality

Academicachievemení
Deterniinantsof academicachievement
Altributional theory of motivation
Predictivemodeis of iheattribuíional andmotivational
relationsandacademicachievemení

Processesof learnerconstruction
Debateaboutconstructivism
Cognitive-sociallearning
Constructionof notionsof nalural sciences
Fielá dependeot1 independentcognitivestyle

writing (2), andmatiternaticaltbeugitt (2). Takentegetiter,

titev cover a greatamountof tite mostbasic curricular
centent.In any case,tite trendsproposetite development
of educationalinterventions,in witicb can be observed
sornedegreeof integrationof cognitivepsychology(which
identifies witat siteníd be taugitt) and Vygotsky-type
psycitology (whicit involves tite way te plan training and
student-teacber.-taskrelations). Many authorswho were

involved ¡u reflectienen eor>structivisrnwill be uneasy

with this conjunction (er at Ieast, with sorne of its
manifestations).
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1. Learninghow to lean?. In Ihis sectien,thereare several
researcittrends,for instance,tite trend by Prieto (1991)—see
also Develepmentaland Learning Disabilities— Wite itas
studíed instrumentalenrichmentand Iearningpotential.
Remánhasdevelopedan instrument to evaluatestudents’
useof sírategies(ACRA; Román& Gallego, 1994), as well
as numereusinterventionproposals¡u cognitiveand social
developrnent.Tite ACRA -an acronym for acquisition,
ceding,recoveryandaid-consistsof four independentscales

that evaluatestudenús’habitualuseof diesesírategiesin
CompulserySecendaryEducation(frem 12 te 16 yearsoíd),
and lateren with regardte sevenacquisition strategies,
titirteen infermation-codingstrategies,four infermation-
recovery strategies, and nine information-processing
sLraLegies. Tite ACRA is currently used in educaLional
interventionsas an evaluationinstrumentandte develop
instructionalprograms.

A titird sampleof titis concemwith leamingitow te leam
is seenin the work by CanoandJusticia(1994), ¡u whicit
they atternptte integratetitreenotionsthat usuallycen-espond
te independenttrends: learning strategies,learning styles,

and learningapproaches.Titeseautitors study tite complex
relatiensof titesenotiensandtheir instructienalimplications.

Monereeitas refleetedabeuttite requiementsof curricular
treatmentof instruction in tite learning strategies,witicit
WeuId involve a learningcunicuíum,and acertain type of
teacher.More specifically, titis autitor hascarriedoutvarious
studiesen tite way studentstakenotes,as this is a very
speciflc strategicniche in witicit different methodsmay be
distinguishedamongstudents(Castelló & Monereo, 1999).

2 Camprehensionsirategies.At leastLinee researchtrends
wereidentifled in this section,in witich various instructional
precedureswere tested. In general,ah tite procedures
emphasizeteacitingstrategieste help readerste understand
tite coiterencerelatiosis that lend unity te texts, and te
integratethis textualinfermationwitit prior informatien.Tite
titree trendsleanstronglyen psycholinguisticcompreitensien

models(e.g., modelsby van Dijk & Kintscit, 1983)andare
baseden experiments.Nevertheless,tite relative distance
between titese proposalsand tite classroemis fully
acknowledgedby tite autitors (García-Madruga,Martín
Cordero,Luque, & Santamaría,1996;Sánchez,1990;Vidal-
Abarca& Gilabert, 1995).(Seein Igea, titis issue,ether
autitersinterestedir> titis tepic).

Tite studyof the capacityof comprehensionis net very
widespread,althougit tite werkby Elesúa,Gutiérrez,García-
Madruga,Luque,and Gárate(1996) itas focuseden eneof
tite variablestitat hasattractedtite most attention:working
memory. Lastly, tite study of tite upad of textual variables

complementstite global studyof comprehension,as seenir>
tite manyexperimentalworks by Vidal-Abarca (Cg., Vidal-
Abarca, Sanjesé,& Solaz, 1994), iii which tite authors
analyzethe impact of different versionsof tite sametext en
varieuscompreitensionmeasures.

3. Readingaud writing. Anotiter issuetitat itas been
extensivelystudiedis readingandwriting, in Witicit two
tendenciesare neted. On tite eneitand, tite psychelinguistic
tendency,witich stressestite importanceof phonelogical
awarenessin leamingte read,is representedby tite researcit
trend by Defier, ir> witich tite incidenceof early intervention

ir> pitonelogicalaWarenesstasksen subsequentlearning te
read has beentested(Defler & Tudela, 1994). ‘Phis trend
has concluded Witit tite developmentof interventien

proceduresthat havebeenextensivelydisseminatedand are
related te titose propesedfor tite treatmentof learning
disabilities.Deflor itas also studiedtite developmentof word-

recognitionprecessesby meansof cross-sectionalstudies
(see in Igea, titis issue,tite relatedWorks by Cuetos,Vega
ami Carreiras).

Anotiter researcittrend itas empitasizedtite activerole
of tite leamerin tite learningprocessandtite impertanceof
attendingone’sown conceptionsabeutwitat is written,
establishing(communicative)centact witit tbe written
language.Although titis trend hasalso acknowledgedthe

importanceof meta-linguistiereflection, its censideratien
itas beensecendary,given tite empitasis en tite students’
activeprocessof appropriatienandtite variousitypotiteses

theycan generateat different times.Teberoskyhasintluenced
tite development,justification, asid disseminatienof titis
cenception(Teberesky& Tolcitinsky, 1992).

4. Developrnent aud instruction iii rnathematics.
Matitematiesis anotitertepic titat hasattractedresearchers’
interest.Herewe find twe complementaryresearchtrends.

Qn tite enehand,titat of Bermejo,wito itas addressedvarieus
issuesrelatedte the acquisitionof tite netion of numbers,
sucit as tite representatienandmagnitudeof addendsin
selving addition preblemsor tite developmentof precesses

audstagesin tite acquisitionof cardinality. ‘Phis groupitas
also studiedcompreitensionof tite cenimutativepreperty in
additions,preblem-solvingstrategies,and verbalpreblenis

of comparisonand comprehensionof tite comparative
relationsitip (Bermejo & Lago, 1990).

In tite secondtrend,Orrantia itas focuseden arititmetic
problem-solvingprecesses,in whicit simple additive
relatiensitipsare involved: an actientitat operatesen two
states,twe siatesthat makenp a third state,or twe states
that enterinte a cemparisonrelatienship.Orrantia itas
attemptedte empirically validatean instructienprecedure
te selve this kind of problem and te analyzestudents’
difficulties witit titese problems(Orrantia, Morán, &
Gracia, 1998).

Analysisof educationalpractice. In this sectien,instead
of en centent,empitasisis placeden how te develep
analysissystemste help us te understandtite educational
relaLionsitip betweensttidenls,teachers,and tite Lask that
links them pitysically and mentally.Wc itave identified five
researcittrends.
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The trend lcd by Col! andQnrubia itas focuseden tite
developmentof a metitedelegyte describeUds titreefeld
interaction(student-teaciter-task)and the citangestaking
place in tite organizationof tite activity andir> tite process
of transferof control titat mayoccur over time. Titis deuble
analysisis baseden tite disceursein tite classreemand itas
beenappliedte varjeuseducatienalsituatienstitat makeup
a didactic unit (logical-matitematicalactivities, teaciting
cemputerprecedures,etc.). In additionte titis empirical
work, tite autiters ¡¡ave alse attemptedte systematizetitis
proposal titeoretically (Colí, Colemina,Onrubia,& Rocitera,
1992).

In tite secer>dtrend, Sánchezitas analyzedteaciters’
verbalexplanationsat varjeuseducatienallevels: primar>’,
secondary,anduniversity. The aim is te understandthe
demands requiredof studentsand teacheisdue te titeir
capacityte sitaremeaningstitrougit disceurse.Tite autitors
itave alseattemptedte understandtite evelutionof students’
ami teachers’reseurces,which ferma centinuumwhich gees
from dialeguete menolegue.In a typical study, verbal
explanatiensof teachersare cemparedat variousstagesof
differing teaciting experience,extractingregularities that
ma>’ be titeoreticalí>’ interpreted(Sánchez,Rosales,Cañedo,
& Conde, 1994).

A titird researcittrendis tite studyof psychopedagogic
counselingcarriedout by professionalsin educationalcenters.
Soléitas reflectedtitreughouttitis decadeen tite activities,
problenis,and preceduresemployedby titeseprefessienals
(Solé& Celemina,1997).A secendtrend, by Luque, en tite
sametepic, itas beenconcemedWitit educatienalguidance
and psycitepedagogiccounseling(Luque, 1998),and witit
tite activities of young citildren’s teaciters(Castañoet al.,
1997).

In titis sectienwe alsefind tite studiesen the evaluatien
of tite quality of university teaciting,in erderte eptimize
and improveits efficacy andefficiency. Tite authors¡¡ave
proposeda medelte evaluateteachingquality, developing
and validating specificassessmentinstrumentsin varieus
Spanish universities, ami they have investigated<he
dimensionsof universityteacitingquality and otiter factors
(sucit astite classsize>titat influence tite quality of university
teaching.Thebasicnotionis tite circularevaluationmetitod,
Witicit meanstitat all tite agentsof tite teaching-learning
situation siteuld participatein eacit otiter’s evaluation:
everyoneevaluatesand, at tite sametime, ¡5 evaluated
(Fernández& Mateo, 1992).

Academicachievernenr.‘Phis is tite last large block of
tite Cegnitienand Instruction section.Tite influence of
cegnitive-motivatienal,affective,and selfregulationvariables
in tite leamingprocessof síudentswitit aud without leaming
disabilitiesitas beenanalyzed(González-Picuda,Núñez
Pérez,& Valle Arias, 1992),witit focus en tite studyof
abilities and basic cognitive precesses,thinking styles,
learning strategies,self-concept,causalattributions,and

leaminggoals.In fact, titeseautitors havestudiedtite varieus
elementsthat determineacademicacitievemeníand titey
¡¡ave elaboratedscalesand questionnaireste evaluatetitese
elementsand aspecís(NúñezPérezet al., 1998).

Man>’ factersdirectíy or indirectí>’ influenceacademie
acitievement,for instance,institutional variables-tite interna]
activities of tite educationalcenter,tite educationaland
insíructionalprocess-aud more personalvariables-teaciter’s
and students’expectations.leamingstrategies,psycitesocial
factors, attributienal ar>d motivational variables, or
intelligence.Severalresearchtrends ¡¡ave beenconcerned
witit tite develepmentof causalmedelsthat systematically
operationalizeand integrateman>’ of titese factors.These
trendsare reflectedin tite work of prefessersfrom various
Spanisituniversitiesat severaleducatienallevels (Castejón,
Navas,& Sampascual,1996; Castejón& Vera, t996). (See
also “itigh capacity”undertite DisabilitiessectionbeloW.)

Processesof ¡carneTconsiruction. Ir> Uds last category,
WC find a group of werks concernedwith clarifying tite
natureof tite processtitat takesplacewhenstudentsacquire
new knowledge. Examples of titis cencern are tite
monegrapitienumberspublishedin variousjeurnalsand
monographicboeksin witicit titis tepic is reviewed, for
instance, tite volume coerdinatedby Martí (1996) en
ConstructivisnioaDebate[Debateen Constructivism],witicit
revealsthis auther’sprofoundconcernabeuttitis.

Titis debate,conimonte al! ceuntries,is especially
relevantin Spainbecauseof tite preneuncedconstrnctivist
inspiratienof tite EducationalReform. Titus, issuessucit as
tite confrontationof various viewpoints thaI assumetite
postulatesof constructivistepistemology-Piagetian,socio-
cultural, orcegnitive- areunderlinedwiten we observetitat,
te a greatextent,educationaldisseminationuses some
version of ene of titese titree perspectives(ineluding
synthesisattempts),as well as tite remainingeducational
proposalsexaminedin tite otiter categeries(i.e., tite polemic
raisedb>’ Delval, 1997). Likewise, tite needte mark tite
explanatorylimits of construetivisrnbecomesespecially
relevant witen instructional constructivistmethodolegy
appreacitesare proposedte teacit writing, cempreitensien,
or learningstrategies,in witich high- anó low-level mental
processes(automatieandcognitive and metacognitive)can
be differentiated.Titis debateitas its roots in tite researeit
trendsincludedin cognitiveand linguistic develepment,and
ebvieusly,tite level of reflection achievedin titese debates
is not the sameasthaI reflectedin the educatienalpreposals.
Titis asymmetryis not always explicit in tite publications
Wc sitalí new cenimeníupen.

Various researcittrendsabout the develepmentof nuclear
notionsof tite different knowledgedomainsitave evolved,
for example,tite works carriedout by Carretero,Pozo,and
Asensio,witicit arereviewedby Igon (titis issue).Here,we
canalso mention tite works by Cubero (1998)en biolegy
netions(i.e., understandingdigestion).
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We also note Peralbo’sworks about observatienal
leaming, in witich he itas analyzedtite effectsof contextual
variablesandage en generalizationof witat is leamedby
observationand tite impact of expectatiensas beitavioral
guides(Peralbo,Méndez,& Vázquez,1990).

TinajeroandPáramohavefocuseden tite cegnitivestyle
fleld dependence-independence.Following tite pioneerworks
of Witkin, titese autitors itave contrastedtite ¡¡ypotitesisof
neutrality of titis style with regardte adaptiveprecesses.
According te titeir numereusstudies,at least regarding
adaptatiente tite seheolenvironment,tite achievementof
field-independentstudentsof botit sexesis superiorte titat
of field-dependentstudentsin mostof tite academicdomains
(mnaLiternatics,social sojences,natural sejences,andlanguage)

(Tinajero& Páramo, 1998).Qn tite etiteritand, tite authors
¡¡ave alsestudiedtite relationsbetweenfamil>’ environment
(in tite flexibility-rigidity dimension) andfleld independence-
dependence,revealingdatatitat support the relationships
betweenflexibility-independenceand rigidity-dependence
(Páramo,Dosil, & Tinajero, 1991).

Developmentaland Learning Disabilities

In order te organizethe 17 researchtrendsidentifled in
this section,we sitalí distinguishfour Lypesof works.Qn
tite enehand,we itave greupedtite trends focusing en
diserders whose basic citaracteristic is developmental
retardation:autism(severedevelopmentalretardation),mental
deficiency, languageandcommunicationretardation,er
retardationin tite control of self-regulatienprecessesand
of impulses.A secondtype of studieshas fecuseden tite
develepmentof personswith varieusdeficits (e.g., motor
or visual deficits). We sitalí also considerresearciten
disabilities, distinguisiting titose titat are manifestedin
leamingacademicsettings-including difficulties asseciated
witit excepíienallygifted children- frem tite disabilities titat
interferewith adequatepersonalandsocial development
(fer example,maltreatment).Lastí>’, we sitalí censiderseme
Works íhat itave examinedsome aspects,sucit as attitudes
towardsmainstreaming,in tite educatienalservicesthat are
responsiblefor alí disordersand disabilities,aspects.

A notablecharacteristicin this researcitaren, cemmon
te alí feur sections,is tite fecus en educationalinterventien,
eititer by meansof instructienalproposals,global intervention
propesals,er testingtiteir efficacy and titeir applicability in
educational settings. SometimesLite determmnantsthat
conditiontite preblemare analyzed.A feW worksfocusen
tite natureof tite pitenemenenunderstudy.

Developn¡entalretardation. We identified feur research
trendstitat itavefecuseden retardatien,predominantí>’,en
educational intervention.We sitalí start witit tite more
prefoundand generalizedretardation(autism),and go en te
more specific retardation(mental def¡ciency, languageand
comniunicatienretardatien,retardatienin control of impulses).

Riviére’s pieneerinterestwas an impelling fercein eur
country in tite creatienof servicesfor personswith autism
and severedevelopmentaldiserdersand for titeir families;
at tite sametime, it was tite start of a fruitful period of
researchen titis tepic. SeeIgea (titis issue).

Wititin titis framewerk,an attempthasbeenmadein a
researchtrendte clarify tite centradicteryresults in prior
researciten autism, centrastingtite double-psycitolegical
developmentitypetitesisin tite Iheor>’ of mmd versustite
instrumentaltiteor>’. Various cemparativestudiesof tite
develepmentof communicativeintention, of tite use of
objectsand imitation, and of cognitive developmentitave
beencarriedout. According te tite data, tite nucleusof autism
is censidereda deficlí ¡¿1 Lite developmentof Lhe Liteory of
mmd, and notof tite instrumentaltiteor>’, witicit clarifies tite
specific deficits (García,1994).

A second researcit trend has focused en mental
deficiency, using Feuerstein’sInstrumentalEnricitment
Program.Tite trend by Prieto and collaboratershas
investigated,adapted,or validatedseveralassessmentand
interventioninstruments:tite Evaluation of LeamingPetential
Program,Instrumentsand Strategieste Evaluateand ‘Prain
Learnir>g Potential, tite CegnitiveStructural Modifiability,
and Feuerstein’sInstrumentalEnricitmentProgram.Titese
authorshavealsoevaluatedLhe cognitive andmeta-cognitive

Table 10
Developrnentalaud Learning DisabilitiesResearchTrends

Developmentalretardatien
Autism ¿mddeveiopmentaldisordeis
Dynamic Assessmentin specialstudents
Analysis of linguistie ¿mdcognitive competencein Down’s
Syndrome
Attention deficit ityperactivity disorder

Deficits

Augmentativeand alternativesystems
Languagedevelopmentin tite bíind
Psyc¡¡ologyof blindness
Sensoryapitasia

Disabilities
Acadenujedisabilities

Learningdisabilities

Learningdisabilities from a psycholinguisticperspective
PitonologicalaWarenessandreading-learningdisabilities
(dyslexia)
Intelligenceand high abilities: difticulties

Personaland social disahilities
Maltreatment
Socialdeviation and educationalsolutiens
Bullying
Sexualabuse

Educarionalservices
Normalizationandattitudestoward mainstreaming
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capacitiesof learningpotential,and studiedexperimentalí>’
tite develepmeníof cegnitiveskills in specialeducation
students,wito are in the supportingclassesof the initial
cycle of kindergarten.‘Phis group itas alse designedand
investigatedprogramsof abiliíy asid learningprocessessu
stt¡dentswith special-educationreqnirements,anditave used

dynamicevaluatiente assessmeta-cegnitiveprocesses,etc.
(Prieto. Rodríguez,& Bermejo, 1991).

LikeWise, linguistie andcognitive competence,in persons
Witit Dewn’s syndrome,havebeen studiedby Laluezaand
Perinat (1994) (seetite sectionen cognitive and lingnistic
develeprnent).Tite precessesof conimunicativeinteraction
ir> deaf perser>s,in personswith Down’s syndrome,or in
personsWitit leamingdisabilities interactingwitit adults(see
Clementeet al., 1993, in the sectienencegnitive aud linguistic
development,and not analyzeditere) itave also beenstudied.

Lastí>’. a trend itas focused en attention-deficit
ityperactivity disorder (ADHD), of Whicit tite nuclear
problemis consideredte be retardatienin tite capacity te
self-regulateandcontrol impulses.lnterestitasbeencentered
en a centextualizedand multi-componentapproacitof
evaluationand interventien,reflectedin tite trend by Miranda
et al. (Miranda & Presentación,2000).Tite studiestitat have
attemptedte determinetite ideal ingredientsof tite various
interventionswith studentswho presentleamingdisabilities
(given titat leamingdisabilitiesandADHD everlap,altitough
they aredifferent syndromes)are alsonetewerthy(Miranda,
Vidal-Abarca, & Villaescusa,1997).

Developmentiii personswith sensoryandmotord¿ficit&
Wc identified titree researcittrends, focuseden tite searcit
ter solutions te problemsgeneratedUy titesedeflcits.

Tite aferementioned educational intervention,
predominaníin tite researcittrendsof titis area,is illustrated
ir> focus en tite needsof personsWitit develepmental
disabilities and problemsandwhe ma>’ frequentí>’ itave
comniunication and languagepreblems.Titis interesthas
led te tite implementatienof alternativecommunication
systemsor systemste intensify cornmunication.Theseare
useful for severedevelopmentalpreblems,but tite>’ are
essentialin t¡¡e caseof “nonverbal” individuals.A trend itas
focused en ibis possibility, especiatlyir> eblidrenwho presení
severemotorimpairinentsand verbalcommunicationdeficits
(Soro & Basil, 1993).

LikeWise, a study en tite develepmentof languagein
personswitit visual deficits, carriedout by PérezPereira
(PérezPereira& Castro, 1997), itas itelped titesepeople and
titeir families andhas led te understandingtite natureof
linguistic development(seealso tite referencete titis Work
ir> tite sectionen cegnitive anélinguistie development).

In t¡¡is same populatien, several issuesitave been
examined,sucit as spatial representatienin blind citildren
—from tite viewpoint of developmentalpsychologyand of
psycitelogyof blindness—erword-recognitionprecesscsin
tactile Braille reading—from psycitolinguisticapproaches

and from psycitelogy of blindness(Simón, Qchaíta,&
Huertas,1996)—or itoW te teachand learnBraille. AII titese
issuesare theeretically relevantand significant for tite

irnprovementof tite educationalprocessesandtite quality
of life of buindpersons.‘Phis tresid is an exampleof how te
siud>’ issuesof great titeereticalandapplied interest,sucit
as readingand writing in persensu’itit develepmental
disabilities,as we sitaNcemmentupenbeleW.

In anotiterdiserder,somewitatdifferent from tite others
in titis section, tite underlying mecitanisnis in sorne
rnanifestations(i.e., cemprehensionof negativesentences)
of Wernicke’s aphasiaare stndied.Tite works of Juncos-
Rabadánst’ggesttitat tite main deteriorationof thesepatients
ceíisistsof a cegnitivedeficit in tite elaberationof legical-
sernanticrepresentationsof linguistic information, which
xvould leadthem te compensatewith pragmatieinformation.
Similarly, titis groupitas studiedtite linguistic capacitiesin
olderpeople,comparingindividnals from variouslinguistie
environrnents(Catatan,Gatician, French,etc.).‘Phus, ter
example,tite>’ havestudiedstory-tellingcapacityat various
ages,andtakeninte acceunívariablessuchas the síructure
of tite story, the cohesionlinks, tite deictie elements,etc.,
sitewingnet enly whicit aspectsdeclinewitit age,but also
which variablesma>’ reduceits impact (Juncos-Rabadán,
1992; Suncos-Rabadán& Iglesias, 1994).

Disabilities. We sitaN commentupen academieand
personalaudsocial disabilities.

1. Disabilities it, the acaden,icdomain. Anethergreup
of researcittrendsreferste leamingdisabilities (accerding
te tite conjoint cenceptienof tite National Joint Cemmittee
en Learning Disabilities, 1998),disabilitiesof social origin
(maltreatment,bullying), er disabilities originating in
exceptionalabilities er talents.

A researchtrendabouttite determinantsof academic
acitievementin studentswith and without leamingdisabilities
itas airead>’ beenconimentedupenin tite sectionof Cognitien
andInstructien,andis titereforenot analyzeditere as a trend
(González-Piendaet al., 1992 or Núñezet al., 1998). In view
of tite recentappearanceof new academietitíes, sucit as the
“Licenciatura” in Psycitepedagogy,a numberof investigations
havebeenpublishedin tite tasi few years about [earning
disabilities titat are nol reflectedin titis repeflbecauseof tite
specif¡edtime interval, ending in 1998.

Regardingresearcittrendsabout learning disabilities,
two trends itave studied ver>’ basic and identifiable
pitenornena,sucit as pitenologicalawareness,and itave lcd
te the elaborationof precisetasks and instrumentsand
instructionalstrategiesfer improvement.

Learningdisabilities refer te signif¡cantretardatienin
leamingte reador Write, or in matitematics,independeníof
tite IQ. A precise instrumentte assessphonelogicalawareness
(witicit facilitates Carl>’ identification of possible learning
disabilitiesanápreventiveintervention)andits relatienwith
leamingte read itas beendeveloped.Titeseauthersitave also
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studiedtite relatienbetweenpitonelogicalawarenessaud tite
linguistie propertiesof werds.pitonolegicalprocessesIn

leamingdisabilities.andWriting and matitematicalleaming
disabilities (Jiménez,1997;Jiménez& Haro, 1995; Jiménez
& Rodrigo, 1994).

Tite otiter trend is representedby tite works en
interventionin segmentalawarenessin dyslexic individuals.
Tite autitersitave attemptedte determinetite consequences
of titis kind of fermativeexperienceen readingor writing
in dyslexicpersons,andte identify tite specificcompenenís
responsiblefor titeseeffects (Sánchez& Rueda,1991).

Lastí>’, mental deficiencyand itigit capacities¡¡ave been
studied using Sternberg’striarchic intelligencemedel
explering tite individualizededucationalresponsein titese
two extremetypes of students.Tite autitersitave alsecarried
varjeusvalidation studiesof tite StembergTriarcitic Abilities
Test(Prieto, Castejón,& Bermejo, 1999).

2. Disabilities in personal and social development.
Maltreatment,included in titis section, refers te pitysical,
sexual, psycitological or emotional maltreatment,and te
negligenceand desertion.Basically, tite trends havefocused
en assessment,intervention anden the developmentof
preventivestrategies.Oneresearchtrend itasfecuseden tite
studyof tite consequencesin tite citild’s psycitologicaland
generaldevelepment(Gallardo& Trianes,1999),and anetiter
trend itas centereden tite different typesof developmental
disabilities,sucit as titose of social origin (maltreatment),
titose involving impulsivenessor initibitien, titose that

producestressin infancy, er titose thataretite causeof legal
difficulties (‘Prianes,Rivas,& Muñoz, 1991).

Sexual abuse is anotiter problem related te social
development.Lópezitascarriedout severa!studiesir> witicit
he analyzedtite prevalenceof sucit experiencesin tite
population, tite predominantcitaracteristicsof tite people
wite carriedout titeseabusesandof titose wito suffered
titem, and tite sitort- and long-termeffects tite>’ may itave
en tite developmentof tite personsinvolved. Intervention
progranisitave also beencarriedout te coerdinatetite actions

titat affect tite children, tite parents,and tite prefessionals
involved in tite children’seducatien(López,Carpintero,&
Hernández,1995).

In addition te parent-citildmaltreaíment,tite studyof
tite pitenomenonof bullying amongpeersis of greatinterest,
as is tite reactionof professienalsand parentste bullying.
Wititin titis context, tite “Sevilla Anti-Violeneia Escolar”

(SAVE [Seville Anti-Sciteol-Violence]) preject was
developedte investigatetite natureof tite preblemand
preventiveinterventionat scitool, censidereda community
(Qrtega, 1997).

Educationalservices. It is relevantthat tite creatienof
educationalservicesand etiter social servicesin our country
is guidedby tite normalizatienprincipIe, witicit invelves
providing specializedor nonspecializedservicesWithin tite

ordinar>’ educationalsystem.Seitoel mainstreamingis a
concreterepresentatienof titis principIe. Titerefore, an
impertantaspectis tite study of professers’ané teachers’
attitudesaboutscitoelmainstreamingof citildren witit special
educationalneeds.Experimentalresearcititas beencarried
eut in tite natural context of tite educationalinstitution te
modify attitudesabout seitoel mainstreamingof students
Witit visual deficits (García. 1993).

In siten, in titis researcitarea, tite identifiedtrendshave

focusedpriman]>’ en interventienin developmentaler
leamingdisabilities, altitongit variensmodelsareemployed.
We itave also found someresearcittrendscentereden tite
natureof tite disabilities.Tite viewpoint of tite problemsis
basicallypsycitological,altitongit otiter approaches,suchas
educational,social, andcornmunity approachesare also
necessaryfor an integral intervention Witit peoplewito
presentsomekind of develepmentalor leamingdisability.

Teachingand ResearchingContributions

Titis review of the researcittrendswuld not becomplete

wititout referringte tite work of a largenumberof professors
and teacitersvia reflections and manuals,a stimulus te
researcittrendsand programs,and tite pioneerwork titat
titis hasrepresentedfor tite evolution of Developmental
and EducationalPsycitelogyin Spain.

As mentionedin tite intreduction,man>’ centributiensitave
guidedteacitingtite main cuticularmaterialin this aiea.Titese
itave made up tite framework wititin tite educational
cemmunityand ir> societyin generalte interpretdevelopmental
and educationalpitenomenafrom a psycitelogicalviewpoint.
Wc itave consideredit relevant te summarizetitis kind of
contribution,referringte titese titat ¡¡ave itad and still itave
influencein tite area,cititer in tite fon of doctoraldissertations,
premotionor creation of semeresearcitarea,or teaciting tite
manycurricularsubjectsof tite area.

Wc can syntitesizetitesecontributions,greupingtitem
genericalí>’ in developmentalpsycitolog>’ and educational
psycitelogy.Botit traditions ¡¡ave madecontributionssince

tite psycitology startedte becomegeneralizedin Spain,
altiteugit we sitalí fecus en tite titose from tite pastdecade.

With regardte tite first group,in additionte Psicología
Evolutiva [DevelopmentalPsycitolegy], in titree volumes,
edited by Marcitesi, Carretero,andPalacios(1983) and
PsicologíaEvolutiva,alse titree volumes,editedit>’ Vega
Vega (1987), tite werks by Palacios,Marcitesi, andCelí
(1990). and García-Madruga and Lacasa (1990) en
developmentalpsycitolegy in tWo volumes, and by Delval
(1994)en humandevelopmentare also notewertity. Otiter
contributiensaddressmere specific aspectsof adult
develepmentandageing, fer instance,tite werksby Vega
Vega (e.g., Vega Vega & Bueno Martínez 1995), Rubio
Herrera(1992), tite Works en developmentaland educational
contexts,family-scitool-communityconnection,presocial
developmentWitit intervention-pregrampreposals(Díaz-
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Aguado,1996).Also neteWertityare early interventiensby
meansof massiveprograms,sucit as tite ene carriedir>

Galicia by Desil (1995)with alí newborninfants from O te
6 yearsoíd (GreW andDeveleppregrams).We also refer
te Linaza (1984), Wite presentedthe werk of Bruneren
Spanishtite decadebefere.‘Phis is mere!>’ an exampleof
someinterestingcontributiens.

Regardingtite secendgroup, educationalpsycitology, in
titis decade,tite contributionsarean extensionof tite previous
decade,fer instancePsicologíaEducacional [Educatienal
Psycitolegyj,in twe velumes,editedby Beltrán (1985), er
Consejoy Orientación Psicológica [Counseling and
Ps>’chologicalGuidance],alse tWo volumes, edited by
Genovard(1982). In addition to tite centribution te
instructionalpsycitology by GenovardandGotzens(1990),

etiterworks of diverseinfluenceitave beenpublisited in tite
area of educational psycitology by Colí, Palacios,&
Marcitesi (1990) er, more specifically, ir> instructienal
psychelogyb>’ Beltrán & Genevard (1996), strategic
psycitelegy,ceunselingand vocatienalguidance(Rivas,
1997), specialeducationalneeds(Marcitesi,Celí, & Palacios,
1990), or psycitopedagogicalinterventionir> general.

Titis is just te offer examples,wititout being exitaustive,
of someof tite contributionsof tite areatitat are net reflected
in previeusparagrapits.

Similarí>’, titis arride oní>’ cites researchtrendsby tenured
Spanisit university professors,consideredindividualí>’.
Contributionsfrom privateuniversitieser from professors
teacitingin foreignuniversities,suchas Gómez(1990), wite
teacitesir> St. AndreWs,sitoníd also be takeninto account.

From tite brief reflectiensin titis section, enecan see
tite needte anal>’zenet oní>’ tite researcittrends,but also
tite instructien and teaciting contributiens, er tite
eontributiensthat itave involved tite develepmentof
educatienalinterventienpregrams,but titis would be tite
objectof anotiterarticle.

Conclusions

Takir>g titis reportinto censideratienglobalí>’. we coníd
makea “map” titat reflects tite way WC arrangedtite various
researchtrendsrepresentedin Figure 1. ‘Phis map provides
a syntitesisof tite arcas,sub-areas,¿md nurnber of research
trends identified,accordingte tite explicit criteria.

Witit titis map, we detectedat least six important
regularitiesin researchduring tite decadeunderstud>’ of tite
tenuredprofessorsin tite Spanisitpublic universities,in tite
areaof developmentaland educatienalpsycitology. We
would like te calI tite readers’attentiente titeseregularities.

First. assumingtite debatabledistinction of tite studyof
developmentalandeducatienalcitanges,we found more
works en educationalchangestitan en tite fermer aspect.
Note that tite researcittrendsen develepmentalchangesare
listedin tite less frequentcategories:cognitiveand linguistic

development.developmentalandeducationalcontexts,and
partly in personaland social develepment(oní>’ tite pan titat
refers te social developmenfl.Altitougit tite distinctien is
arbitrary (but justified), 22 researcittrendson developmental
citangesversus45 en educatienalcitangesrevealsa great
disproportien.Titis ma>’ be becausetite social context(see

tite first pagesof titis article)demandsnew reseurceswitit
witicit te addresstite complexeducationaltask ir> witicit WC

are involved, tite mereso xviten consideringitow te facilitate
stndents’acquisitionof certaineducationalcontenís,or hoW
te understandmany students’difficulties in acquiringtitese
centents.In any case,titere are researchtrendsen most of
tite educationalcontents (botit academicand related te
personaland social aspects),and en tite difíiculties that
studentsmay enceunterin titeir develepmentand education.
Titis issue sitenídnot go unnoticed.

Seceud,it is alsenoteWerthy that most of tite researcit
is en formal ratiter titan informal education.

Third, tite study of “classical” academiecompetencies
predominatesever personal and social competencies
(altitougit titis distinctionis becomingever less apprepriate).

Fourtit, WC also point out titat titere is an obvious
disproportienbetWeenresearchfocuseden understanding
tite problenis and researchaimedat selvingproblems.‘Phis
occursin tite educationalspitere,where,as mentioned,titere
are more researchtrends that attemptte help studentste
understandor leam te leam titan titere aretrends titat study
tite precessesinvolved in leamingtexts er in supervision,

etc. ‘Phis also occurs in many “developmental”trendstitat
attempt te preventproblems(especially with referencete
tite context)or te selveproblemsby meansof interventions

titat aretite objectof study.Titerefore, it can be cencluded
titat researcitersfrem titis areaare more interestedin tite
applicatiensderived from knewledgetitan in participating
in the generationof new kneWledge.

Fiftit, titere is also a largedisproportionbetweentite
numberof trendstitat attempttedeveloppreposalste improve
tite educationalpractice(in an>’ context) and titese that
attempt te studytitese samepractices.Typically, We f¡nd tite
folloWing pattemin tite f;rst type of researcittrends: (a) Tite
trendsarebaseelen a more er less precisemedeltitat attempts
te explain a specific knowledgedemainand from whicit is
deduceda specific interventionprocedure;(it) This precedure
is developedin detail ¿md its effectsare tested in oneocmore

experimentalstudies;(c) Qbviously. tite consequencesfer
tite educatienalpracticeare itigitligitted, assumingthat if
peoplewould beitaveas indicatedir> tite procedure,tite>’
coníd acitieve valuableeducatienalresults,althougit exactly
hoxv titis would eccur¡5 rarel>’ analyzed.If we centrasítitis
procedurewitit tite xvay educatienalpracticeis studied. tite
striking disconnectionbetweenbotit types of study is evident.
Of ceurse,titis disconnectionaffeetswhat is studiedbuí it

also affects tite metitod and tite titeoretical perspective
adepted,andtitis factno deubtfesteestite familiar complaints
abeuttite breacit betweeninterventionpropesalsand practice.
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We considertitis an impertantreflection tepic titat Weuld
probabí>’ prometean increasein works en tite study of
educationalpracticein tite immediatefuture.

Sixtit, it is easy te seesomedisconnectionbetxveentitese
Wito itave attemptedte reflecí about tite changeand its
conditionsand titose Wito use titat knowledge(or seme
versionof it) tejustify titeir specif’c interventienproposals.
Fer instance,comparetite type of discussionraisedin tite
researcittrends listed under tite Learners’Constructive
ProcessesSectionwitit tite contentof tite trendslisted under
tite Curricular Content Sectiente becomeawareof titis
disconnectien.Titis dialeguesiteuld he takeninte acceunt

by botit sides, but tite need for titis dialeguebecomes
ebviouswiten readingtitesepages.

Titesereflectionsseemte indicatetitat it is necessaryte
can>’eurmereresearcitof tite following citaracteristics:(a)
developmental;(b) in socialdevelepmentversostite study
of “classical”academieabilities; (c) in educationalcontexts
otiter titan tite classroom;(d) lii tite study of tite nature of
tite pitenomena(as opposedte applicatienof knoWledge);
(e) more dialognebetweentitoseWite analyzetite educational
practiceandtitose who proposecitangesin titis practice;and

(1) meredialognebetWeentitesewito analyzetite conditiens
evekedandenhancedby tite citangesandtitose wito propose
measureste favor tite citanges.Nevertiteless,we acknowledge
titat titis cannet necessarilybe inferred from titese pages
(exceptperitapspoints e and f, of witich xve declareourselves

fsrmly in favor). It is arguabletitat our country needs(and
will still needin tite future) potentappliedresearcit,canied
eut in seiteol sett¡ngs,titat Will explain tite mestcemnion
problemsenceuntered.In an>’ case,we sitouldcautionabeut
the limitations andpossibilities of tite optien that seemste

be prevalent.Titesepagesrepresentar> attemptte offer tite
clearestimagepossibleof researchin our areain tite decade
1989-1998,andan invitation te reconsiderWitether titis image

sheuld changein tite future. Of ceurse,WC, tite autitors of
titis werk, haveour eWn opinien abeuttitis but we believe
that w’e siteuld concludetitesepageswith titis invitatien te

discusstiteseissues.
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