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Issue 23(1) of RECIEM is the first of two issues to be published in 2026 under our new continuous publication
format. It brings together ten articles which, from diverse educational stages, methodologies, and contexts,
enable a joint analysis that we present from the editorial board to advance toward a transdisciplinary horizon
in the field of Didactics of Musical Expression. A transdisciplinary perspective employs a conceptual
framework that integrates theories, concepts, and approaches from individual disciplines while transcending
their respective boundaries. This is distinct from when participants work across different fields while
maintaining the distinct approaches and methods of each discipline, which constitutes multidisciplinarity.
It also represents a qualitatively distinct approach from interdisciplinarity, in which participants collaborate
while maintaining their respective disciplinary perspectives, even though concepts and methods are
integrated.

From the perspective of leading scholars in educational psychology and the epistemology of complexity,
ranging from the integrative constructivism of Piaget and Vygotsky to Engestrém's contemporary models of
situated cognition and expansive learning, transdisciplinarity ceases to be a philosophical abstraction and
becomes a concrete praxis. This editorial proposes a possible operationalization of this theoretical framework
in the field of Music Education through three interconnected dimensions—pedagogical, institutional, and
research-oriented—which provide the organizing structure for the articles included in this issue. Viewed
through this threefold lens, the ten selected contributions illustrate how new ecologies of music learning are
being shaped.

The first dimension is pedagogical. Here, transdisciplinarity is understood not as a mere juxtaposition of
music with other subjects, but as a process where music, as a form of knowledge and experience, blurs its
boundaries with other disciplines to contribute to a more integrated understanding of reality. For instance,
Kong, Chiu, Choi, and Bautista investigate the impact of Music-Speech Integration Pedagogy (MSIP) on
musical aptitude, based on the deep overlap between musical and linguistic development. Similarly, Vifas,
Viladot, and Casals explore the aesthetic traits emerging from interdisciplinary collective creation.

The first dimension is the pedagogical one. Here, we understand transdisciplinarity not as the mere
juxtaposition of music with other subjects, but as the process through which music—as a form of knowledge
and experience—blurs its boundaries with other disciplines to contribute to a richer, more integrated
understanding of reality. In the school context, Kong, Chiu, Choi, and Bautista investigate the impact of
Music-Speech Integration Pedagogy (MSIP) on children's musical aptitude, an approach that stems precisely
from the deep interweaving of musical and linguistic development—two processes that contemporary
cognitive research has shown to share neurological and evolutionary foundations. Vifias, Viladot, and Casals
explore the aesthetic features that emerge in processes of collaborative, interdisciplinary creation, showing
how the intersection between music and other forms of artistic expression produces learning and aesthetic
experiences that none of them could generate in isolation.

In a convergent direction, Monferrer-Montanés, Marin-Liébana, Ruiz-Varela, and Blasco-Magraner analyze
the representation of performing arts music in Compulsory Secondary Education music textbooks and its
curricular treatment, which remains excessively constrained within rigid disciplinary categories that ought to
promote methodological approaches centered on creativity and experience. Along the same lines, the work
of Lépez Melgarejo addresses the presence of dance and movement in regional Early Childhood Education
curricula, showing how expressive movement constitutes one of the most natural bridges between music
education and the child's global development, and how autonomous communities are generally advocating
for a broader incorporation of these contents than what is envisioned in the national curricular proposal.
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For both faculty and students, transdisciplinarity represents a major challenge, as both agents have
been socialized and institutionalized within compartmentalized structures specific to each subject. This
does not typically occur in musical learning contexts within oral tradition communities (Casas-Mas et al.,
2022), such as those found in Romani communities, where learning is complex, holistic, and integrated. The
implementation of integrated approaches at the curricular level substantially fosters the use of abstraction
capabilities and complex thinking (Lage-Gémez & Ros, 2021) when students face creative problem-solving
contexts. In the specific domain of music education, this transdisciplinary hybridization stimulates critical
thinking and transfer (Casas-Mas et al., 2022; Lage-Gémez, 2020) by weaving networks of meaning between
purely musical content and all other curricular and life areas. Furthermore, by structuring learning within
open environments, there is a parallel development of key socio-emotional skills such as collaboration,
communication, and teamwork, through empathy, social inclusion, resilience, and the development of self-
efficacy (Hallam, 2010).

The second dimension is the institutional one. Transdisciplinarity implies that the different types
of institutions involved in individuals' musical training—early childhood schools, primary and secondary
education, music schools, professional conservatories, higher conservatories, and universities—recognize
themselves as part of the same ecosystem and establish links of dialogue, transfer, and collaboration among
one another. This issue offers an overview that covers nearly that entire spectrum. In the project "Educar
desde el atril" (Educating from the Music Stand), Buj-Corral, Alsina-Tarrés, and Farrés-Cullell insist on the
formative potential of orchestral practice in schools, a space where music fosters cooperation, emotional
regulation, active listening, and shared aesthetic experience: dimensions that far transcend the strictly
musical and connect music education with the broader goals of holistic education. Sanchez-Escribano and
Alcaraz-Ledn address educational dropout in music conservatories from the faculty's perspective, identifying
structural and pedagogical factors whose resolution fundamentally requires a systemic approach: dropout
in conservatories cannot be understood without addressing the relationship between these institutions, the
rest of the educational system, and societal expectations regarding musical training.

Bravo-Marin, Lopez-Garcia, Martin-Ruiz, and Sanchez-Parra contribute to this institutional dimension
from a less-traveled angle: the study of High Sensitivity in professional conservatory students, a trait whose
understanding has implications not only for pedagogy at that stage but also for the training of the faculty
who will guide these students. In higher education, Escalante-Vargas and Jorquera-Jaramillo analyze
how teachers at Conservatories and Higher Schools of Music in Spain conceive and promote educational
excellence. Their findings highlight advances in teaching practices but also underscore the need to drive
profound changes that foster musical training of a high standard of quality. The proposed dialogue between
institutions is not merely a matter of administrative coordination; at its core, it is an epistemological condition
for music education to be understood and developed as a continuous and coherent process.

Collaborative musical creation projects based in open environments, such as community projects,
generate processes of hospitality, alterity, and deep intercultural collaboration (Higgins, 2012). What allows a
task to take on the meaning of an "authentic task” for the learner is that it places the student within a context of
real stage production, imparting a deep sense of meaning and purpose to the entire learning process (Bolden,
2009). This educational design organizes learning around shared creation sessions, which directly fosters
student participation in the construction of common products (Amelink et al., 2024). For this development
to occur, institutional collaboration becomes necessary among educational centers, encompassing both
music education institutions—such as music schools and conservatories—and primary schools, secondary
schools, universities, community entities, theaters, etc.

The third dimension is the research-oriented one. If music education is to advance toward
transdisciplinarity in pedagogical and institutional practice, the research underpinning it must also follow
that same path. This implies methodological and theoretical openness: music education research must be
capable of integrating diverse conceptual frameworks and methodological tools. This issue provides findings
with direct and concrete pedagogical implications; for instance, Talaya point to an online flipped classroom
model, based on the 5E instructional model, that improves vocal performance competencies and student
satisfaction, with results that support its potential as an innovative strategy for music education in the post-
COVID-19 context.

The need to foster transdisciplinary research and praxis in music education settings lies in their capacity
for disrupting monodisciplinary inertia and traditional methodological silos that fragment learning from early
childhood through higher education. Within this integrative horizon, a potentially disruptive orientation for
academic music education contexts involves implementing cross-cultural research and reclaiming oral
traditions in learning, both of which serve to decentralize rigid, Eurocentric canons (Casas-Mas, 2025).
Consequently, the scientific literature points to the construction of explicit collaborative frameworks that
democratize and facilitate dynamic decision-making within the classroom (Lage-Gémez et al., 2026, 2025;
Pozo et al., 2020; Wilson et al., 2021), as well as within institutional environments and particularly in research.

The final review by Arias-Sanchez introduces the work of Maravillas Corbalan Abellan, Mentes
musicales. Una aproximacion interdisciplinar a la psicologia de la musica [Musical Minds: An Interdisciplinary
Approach to the Psychology of Music], which offers an integrated vision of "musical minds" from childhood
through university education. The author conceptualizes music as a central backbone for learning and a
methodological connector that can foster the integration of scientific, mathematical, linguistic, humanistic,
and dramatic concepts, thereby promoting a flexible transfer of knowledge.

We hope that this issue 23(1) will contribute to critical debate and the collective construction of knowledge
in the field of Didactics of Musical Expression, and that the three highlighted dimensions—pedagogical,
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institutional, and research-oriented—may serve as an invitation to approach music education with an
openness to any perspective that can enrich it. We extend our sincere gratitude for the dedication and rigor
shown by the authors, as well as for the indispensable, yet often unseen, work of the peer reviewers who make
this journal possible.
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