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ENG Abstract: Dance, as a form of expression, possesses high educational value, recognized by the scientific 
community as an excellent resource for early childhood education. Its role in enhancing children’s motor 
skills, along with the psychosocial dimensions that can be explored through dance, indicates it should be 
regarded as a valuable tool by educators during this developmental phase. This comparative study seeks 
to identify the inclusion of curricular elements related to dance within regional early childhood education 
curricula, covering both the first and second cycles, in accordance with the legislative framework of the 
LOMLOE (Spanish Organic Law of Education). To achieve this, a systematic analysis protocol was employed 
to examine the eighteen curricula published since Royal Decree 95/2022. Among findings, it is evident that 
most curricula (with the exception of five) tend to incorporate dance more prominently in their documentation, 
thereby enhancing its presence and subsequent implementation in early childhood classrooms compared 
to the national proposal. Notably, this inclusion is more pronounced in the second cycle than in the first. In 
addition, in certain autonomous communities, dance serves as a means of understanding regional musical 
heritage. It is important to highlight that the terms ‘danza’ y ‘ baile’ ‘dance’ and ‘dancing’ are utilized in different 
contexts, imparting unique meanings, and are not typically used interchangeably, although ‘dancing’ can 
be encompassed within the broader concept of ‘dance.’ The conclusion drawn is that autonomous regions 
are showing stronger commitment to integrating ‘danza’ y ‘ baile’ dance and dancing into early childhood 
education settings than the national government.
Keywords: early childhood education; dance; curriculum; LOMLOE.
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1.	 Introduction
Together with play, movement is an element which aids in the motor and cognitive development of children 
in their early years (Burgos et al., 2023). The development of this skill fosters the child's overall growth, as 
they gradually achieve greater independence while enhancing precision in carrying out specific movements, 
a capability that becomes increasingly evident. Movement also provides children with a means to express 
thoughts, since body language, particularly through dance, acts as a form of expression and constitutes a 
language in its own right (Twiner et al., 2022).

Taking a step further, movement allows interaction with others, encouraging closeness which leads to 
healthy social development, all of which contribute towards building strong relationships (Riesco, 2009). 
Along these lines, Cuesta (2025, p. 25) asserts that body expression in early childhood "serves as a means 
of communication that helps sustain interactions and relationships with others. Through body expression, 
a connection is formed between lived experiences and actions one intends to convey". Hugas (1996) 
emphasises that movement, along with dance and body expression, serves various functions, including 
self-awareness and environmental awareness; motor skill development; play; communication and social 
interaction; expressive and aesthetic expression; and finally, cultural expression. From all these points, it 
can be inferred that a solid understanding of body schema and its use in activities involving movement and 
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physical activity, such as dance, significantly contribute to both motor development and adequate socio-
emotional growth (Aguilar et al., 2021; Carretero-Martínez and Romero-Naranjo, 2015; Romero-Naranjo et 
al., 20233).

The connection between the mind and body should be borne in mind, a premise both well-founded and 
widespread in the fields of Physical Education and Psychology (Acuña, 2024; Gómez, 2024; Silva et al., 2018). 
In this regard, the physical and psychological aspects of an individual are interrelated as part of a whole. 
Therefore, using dance and/or movement accompanied by music serves as an excellent tool to strengthen 
this relationship, particularly at younger ages (Robinson, 1992). This concept suggests that the music a 
child perceives helps them understand and express ideas, occurrences, and emotions through their body, 
utilizing a dual mode of interpretation (auditory and bodily), which can be described as musical perception 
and expression.

Despite proven benefits recognized by the scientific community regarding the importance of movement in 
children and the need to encourage effective motor stimulation during their first six years of life, there remains 
a scarcity of activity and initiatives in this area, with its significance being inadequate both inside and outside 
the classroom (Backes et al., 2015). Notwithstanding the inclusion of movement and dance elements into 
curricula, as well as other components of Physical Education, several studies suggest that training provided 
at universities falls short of sufficiently meeting educational requirements of Early Childhood Education 
students. This shortfall arises as comprehensive training in this area is not provided within the Bachelor's 
Degree in Early Childhood Education or the Bachelor's Degree in Primary Education with a focus on Physical 
Education (Arufe, 2020; Dopico-Pedre, 2016; Gambau-I Pinasa, 2015). It is noteworthy that during the Early 
Childhood Education phase, Physical Education is not acknowledged as a distinct discipline, as curricula are 
organized based on developmental areas, experiences, and child psychology (Celeste et al., 2022).

Both motor and non-motor skills are developed through activities involving dance, music, and movement. 
Motor skills encompass enhancement of body schema knowledge, spatial and temporal awareness, laterality, 
coordination, balance, rhythm, and the exploration and experimentation of the body's capabilities, among 
other aspects (Toboso & Morales, 2017). Conversely, non-motor skills include elements that significantly 
influence an individual's personality, such as self-confidence, respect for others, creativity, self-esteem, 
and socialisation processes (Esteve & López, 2014). I should also be regarded as a methodological tool for 
promoting social inclusion (Guillén, 2023).

The value of dance as a resource in early childhood education is rooted in the idea it should be understood 
as an "artistic and creative process that employs the body’s gestural language as a tool, integrating various 
elements such as music, space, the body, communication, emotions, and movement" (Herranz & López, 
2015, p. 26). The inclusion of several components within a single educational experience means dance is 
a vital musical or disciplinary field, irrespective of the attention it receives from relevant legislative bodies 
concerning the development of minimum educational standards. Thus, both educational dance and forms of 
world or traditional dance can find their place in schools (Vesna, 2023).

Since the General Law 14/1970 concerning Education and Financing of Educational Reform, the elements 
of movement, rhythm, and dance have been incorporated to varying degrees (Pastor & Morales, 2021). 
However, a noticeable decline has been seen in subsequent curriculum texts following the LOGSE (General 
Law on the Organization of the Education System) (Díaz, 2017). The acknowledged significance of dance 
in early childhood is not adequately reflected in Royal Decree 95/2022, dated February 1, which outlines 
organisation and minimum standards for Early Childhood Education in Spain, either for the first or second 
cycle. While dance or "baile" may be linked to certain specific competencies, basic knowledge, or assessment 
criteria outlined in the national regulations, the term "dance" is mentioned explicitly only once throughout the 
entire document, and the term "baile" or any related terminology is entirely absent. Consequently, within area 
3, Communication and representation of reality, the following is specified in an evaluation criterion for the first 
cycle linked to specific competence five: “5.2 Show interest and enjoyment towards individual or collective 
activities related to children's literature, musical works, audiovisuals, dances or dramatisations, advancing in 
a participatory attitude” (Royal Decree 95/2022, 2022, p. 29).

However, it is widely recognized that the process of granting full educational authority to the various 
autonomous regions in Spain, which commenced in the 1980s and culminated in the 1990s, has enabled each 
region to formulate its own curriculum tailored to its specific needs and regional characteristics. However, 
these curricula must bear some similarity to the relevant curriculum document which serves as the basis for 
development of the seventeen autonomous regions, plus the curriculum for those areas overseen by the 
Ministry of Education and Vocational Training, including the autonomous cities of Ceuta and Melilla.

It must be noted that the classification of the Music and Dance sector in Royal Decree 95/2022 marks 
a considerable step forward in comparison to international curricular decisions. Whether or not dance is 
present in curricula, the prevailing trend in other nations is not to emphasize it explicitly. Countries that 
categorise this area as "The Arts," understanding dance as one art form alongside Music and other creative 
disciplines, adopt a similar stance to that of Spain, as with Canada and New Zealand. Nevertheless, they fall 
far short of progress indicated by the recent decision concerning curriculum, primary education, and dance 
in Spain. Most countries opt to incorporate dance-related curricular elements within the Physical Education 
area, as in Australia (Torzillo, 2013), or exclusively within the Arts Education sector, as in China (Wu, 2025). 
Frequently, similar to the Spanish approach taken in earlier curricula before LOMLOE, there are countries that 
distribute these elements between the Physical Education area and that associated with Artistic Education, 
as with the Scottish standard (Slattery & Rae, 2022).
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It is important to state that this research draws on ideas presented by Di Russo and Romero-Naranjo 
(2024), who argue that the terms “danza” and “baile” are used interchangeably in Spain, as in Italy; however, 
this assertion does not apply universally across different cultures. Nevertheless, scholars like Cohen (2022) 
highlight the need to distinguish between both terms, a sentiment echoed by Ortega (2018, p. 233), who 
asserts that "there is an underlying social or class component between the two terms, with “danza” generally 
associated with classical music and, therefore, with the upper classes. “Baile”, conversely, is more closely 
linked to popular music, which is in turn associated with lower social strata." Along similar lines, Contreras 
(2023) attributes the differentiation between "baile" and "danza" to a criterion associated with the artistic 
value of the movements performed. Quoting the aforementioned author, she defines dance as "the execution 
of movements with artistic value that has a certain social value associated with it. (…) dance will be used to 
denote the execution of movements developed as a common practice devoid of artistic value" (Contreras Rey, 
2023, p. 37). According to Larrinaga (2012), the choreographed and structured nature of dance, as opposed 
to free execution, together with the idea of performing choreography for the enjoyment of others in contrast 
to one's own personal enjoyment, are the characteristics that set dance apart from "baile"

Barry (2015) did not incorporate the term "dance" as a concept within academic dance terminology in her 
research on the subject. While the researcher does not specify distinctions between "baile" and "dance," her 
omission of the term "dance" from the list of the most commonly used terms in the more scholarly language 
of this field creates a differentiation. This suggests that "baile” is inclined towards a more technical and 
structured form of movement, oriented more towards academic principles, in contrast to the concept of 
"dance," which falls outside this academic framework.

Likewise, the term choreography arises in this conceptual analysis. According to Martínez Medina (2023), 
choreography is defined as the graphic representation of movement, though it is currently understood 
as the “creative act that consists of the creation of movements” (Martínez, 2023, p. 35). Dallal (1999) and 
Ahumada (2023) also maintain the notion of order and/or sequence in their definitions, stating that it entails 
the “organisation and structuring of figures that intervene in some type of dance” (Ahumada, 2023, p. 756).

It is clear that experts in this area recognise differences among the three terms: dance, choreography, 
and baile. Regarding concepts of "baile” y “danza", there is a lack of agreement on factors which create a 
terminological distinction between the two. However, as Vicente et al. (2010) point out, despite differences 
between "baile” y “danza", in the context of more specialised dance, these are not maintained in educational 
settings. Moreover, prior studies on curriculum analysis across different educational levels suggest that 
curriculum materials do not differentiate between either term, using them interchangeably (López-Nuñez 
et al., 2020). Indeed, terminological and pedagogical inaccuracies have been noted between these terms 
regarding aspects more closely related to the concept of movement as opposed to dance in the Primary 
Education curricula in Spain (Vicente-Nicolás, 2022). As for the concept of choreography, it is confined to 
being understood as a sequence of movements, which could thus apply to both "baile” y “danza",

2.	 Methodology
The aim of this study is to determine the presence of curricular elements related to "baile” y “danza", in the 
regional curricula for the Early Childhood Education stage, both the first and second cycles, during the 
legislative period of the LOMLOE (Organic Law for the Modification of the Organic Law on Education) in Spain, 
or, in other words, in the documents published under Royal Decree 95/2022 of February 1. The study seeks to 
analyse the legislative framework that circumscribes and conditions the teaching of dance at this educational 
stage in order to establish whether the different autonomous regions, like the national curriculum, maintain a 
low presence of dance in their curricula, or make a greater commitment toward its integration.

To achieve this aim, documentary analysis was chosen as the technique for analysing and processing 
information. The sample consists of the seventeen regional curricula plus that corresponding to the territories 
under the jurisdiction of the Ministry of Education and Vocational Training, which serve as primary sources. 
Thus, eighteen documents were considered as analysis units for this study, as presented in Table 1:

Table 1. List of regional curricula published since Royal Decree 95/2022 of February 1

AUTONOMOUS REGION CURRICULUM

Basque Region Decree 75/2023, May 30

Catalonia Decree 21/2023, February 7 

Galicia Decree 150/2022, September 8

Andalusía Decree 100/2023, May 9

Valencia Decree 100/2022, July 29

Canary Islands Decree 196/2022, October 13

Navarra Decree Foral 61/2022, June 1

Asturias Decree 56/2022, August 5
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AUTONOMOUS REGION CURRICULUM

Cantabria Decree 66/2022, July 7

La Rioja Decree 36/2022, June 29

Region of Murcia Decree n.º 196/2022, November 2

Aragón Order ECD/853/2022, June 13

Castile-La Mancha Decree 80/2022, July 12

Extremadura Decree 98/2022, July 20

Balearic Islands Decree 30/2022, August 1

Madrid Decree 36/2022, June 8

Castile and León Decree 37/2022, September 29

Territory Management MEFP Order EFP/608/2022,June 29

Own Table

For the purpose of data collection, a systematic analysis protocol was chosen, specifically tailored to 
the curricular components for Early Childhood Education as specified in Royal Decree 95/2022 under the 
LOMLOE (Organic Law for the Modification of the Organic Law on Education). This analytical tool is based 
on a protocol created and validated by a panel of five experts in the Didactics of Musical Expression and 
Educational Dance in the educational context. This protocol had been previously used during a different 
legislative period and educational phase, receiving a notably high score for relevance and suitability (3.8 
out of 4), as determined by Kendall's W (.64) (López-Núñez, 2020). The instrument consists of an analysis 
form organised around two dimensions. The first is dedicated to identifying, locating, and describing the 
document from a regulatory standpoint. The second allows collection of qualitative data pertaining to each 
curricular element present in the various standards that meet the search criteria established in this study, 
enabling their subsequent quantification.

Thus, a systematic search was performed in each document comprising the analysis sample for presence 
of the concepts of "danza," "baile," and "coreografía," as well as terms belonging to the same lexical family. 
This was achieved through the use of search codes based on the semantic root ("danz-"; "bail-"; "coreograf-") 
of the indicated terms throughout the text, including the operative part. In turn, a full-text content analysis was 
carried out to find any terms linked to the semantic field of these concepts, such as specific dance forms like 
flamenco, jota, malagueña, sevillanas, ballet, among others. This second search was a literal and detailed one 
of the entire text. In other words, a more analytical and exhaustive content analysis was performed compared 
to the first search, which was more systematic, focusing on the terms "danza," "baile," and "coreografía".

Data recorded in the analysis protocol were processed using the open-source software PSPP. As results 
obtained did not present a quantitative challenge due to the small number of results found, descriptive 
techniques were chosen to present these from a qualitative perspective, offering more information on the 
object of study, with the exception of quantifying data by autonomous region and totals per element.

3.	 Results
Results obtained are detailed below. The distinction between the terms "danza" and "baile" has been 
maintained and reflected in results tables for methodological reasons stemming from the keyword search. 
However, given the low number of references to the concept of choreography, it has been counted as "other" 
alongside various proposals of different types. Firstly, it should be noted that all autonomous regions include 
the term "danza" in a number equal to or greater than that established by Royal Decree 95/2022 of February 
1st, which, it should be recalled, only made one mention of the term "dance" in a single evaluation criterion 
for the first cycle of early childhood education within Area 3: Communication and Representation of Reality., 
Five of the analysed curricula specifically maintain this guideline, with the regional legislative authority not 
including the term "danza" and only including this evaluation criterion verbatim. This curricular decision has 
been adopted in regulations of the Basque Country, Asturias, Castile-La Mancha and the Balearic Islands, 
together with Order EFP/608/2022, of June 29, which establishes the curriculum and regulates organisation 
of Early Childhood Education within the scope of management of the Ministry of Education and Vocational 
Training.

Continuing with the nationally established curriculum element, nearly all autonomous regions have decided 
to incorporate this into their own curricula in the same way or with minor, non-substantial modifications. In 
the few cases where modifications have been made, this has led to a greater degree of specificity, with 
the exception of Catalonia, Andalusia, Valencia, and the Canary Islands, which chose not to incorporate it. 
Returning to the theme of expansion, an example is that implemented by Extremadura. While Royal Decree 
96/2022 establishes students must “5.2 Demonstrate interest in and enjoyment of individual or group activities 
related to children's literature, musical works, audiovisual materials, dance, or dramatisations, progressing 
in a participatory attitude” (Royal Decree 96/2022, 2022, p. 29), the Extremadura document, contained in 
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Decree 98/2022, expands upon this, stating the following: 5.2. Show interest through active listening and 
enjoyment of individual or group activities related to children's literature, musical works, audiovisuals, dances 
or dramatisations, developing a positive attitude toward artistic productions in different media along with an 
interest in sharing their experiences. (2022, p. 35957)

Furthermore, special attention must be paid to two documents, the only ones which incorporate terms 
from the semantic field of the terms "baile" and "danza." On the one hand, the Andalusian document, which, 
having not incorporated the state requirement, also does not include any words from the lexical family of 
"danza" and "baile,” though it twice includes terms from their semantic field,"flamenco" in the introduction 
to the regulation and second, in Article 6, Pedagogical Principles, when indicating that Early Childhood 
Education must contribute "to the construction of the Andalusian cultural heritage" (Decree 100/2023, 2023, 
p. 5). Conversely, the Catalan curriculum includes an allusion to the concept of choreography when justifying 
that communication skills are enhanced through these, in a fragment that justifies a specific competence 
by which the child must be able “To express oneself in a clear, personal, and creative way through different 
languages, exploring their possibilities and enjoying them, in order to respond to different communicative 
contexts” (Decret 21/2023, 2023, p. 27).

Finally, before moving on to the breakdown of quantitative analyses, it should be noted that all autonomous 
regions, except for Andalusia as stated in the previous paragraph, omit any reference to danza y al baile in the 
operative part, as well as in general objectives, annexes to basic competencies, and/or general pedagogical 
or methodological guidelines. Likewise, except for La Rioja and Castile and León, there is a tendency for 
all inclusions to be made within the area of   Communication and Representation of Reality, or, if there is a 
variation in the name, these are established in the area which incorporates curricular elements closely related 
to knowledge and expression of language in it's various forms.

In the case of the Riojan curriculum, the Emotional and Creative Education area is offered as an alternative 
to Religion, and within it, three of the four references to the concept of dance made in the text are found. 
Moreover, the regulations of Castile and León include, as basic knowledge for the first year of the second 
cycle within the area of   Growth in Harmony in block A. The body and its progressive control, “Movement: 
coordination of movements in activities and displacements (jumping, running, dancing), execution of 
movements involving the arms and hands. Introduction to breathing and relaxation techniques” (Decree 
37/2022, 2022, p. 48245). This last regional curriculum is the single one which sequences by courses (only for 
the 2nd cycle) both evaluation criteria and basic knowledge, which is why it is the curriculum in which “danza” 
and “baile” are most present as regards the total sample, reaching a total of eighteen mentions (11 “Danzas” 
and 7 “baile”).

3.1.  Presence of terms “dance” and “baile” in the regional curricula
As shown in Table 2, which summarises quantitative data extracted from the analysis protocol, a total of 
81 references were found in the analysed curricula, with the curriculum of Castilla y León providing most 
references (18), followed by Murcia (9) and Valencia (6).

Table 2. Presence of concepts of “danza” and “baile” in the regional curricula of Early Childhood Education

Autonomous 
Region

Area 1º Cycle 2º Cycle Mention
CCAA

Terms employed

Intro Orie CEsp Cri SB Cri SB Baile Danza Other Total

Basque 
Region 0 0 0 1 0 0 0 NO 1 0 0 1

Catalonia 0 0 2 0 1 0 1 YES 0 3 1 4

Galicia 0 0 0 1 1 1 2 NO 1 4 0 5

Andalusía 0 0 0 0 0 0 0 YES 0 0 2* 2

Valencia 0 0 5 0 0 0 1 YES 3 3 0 6

Canaries 4 0 0 0 0 0 0 YES 0 4 0 4

Navarre 0 0 0 2 1 0 1 NO 0 4 0 4

 Asturias 0 0 0 1 0 0 0 NO 1 0 0 1

Cantabria 0 0 0 1 1 0 2 YES 3 4 0 7

La Rioja 1 0 1 1 0 0 1 NO 0 4 0 4

 Murcia 6 0 0 1 1 0 1 YES 2 7 0 9

Aragon 0 4 0 1 0 0 0 NO 2 3 0 5

Castile-La 
Mancha 0 0 0 1 0 0 0 NO 1 0 0 1

Extremadura 0 0 1 1 1 0 0 NO 0 3 0 3
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Autonomous 
Region

Area 1º Cycle 2º Cycle Mention
CCAA

Terms employed

Intro Orie CEsp Cri SB Cri SB Baile Danza Other Total

Balearic 
Islands 0 0 0 1 0 0 0 NO 1 0 0 1

Madrid 0 0 0 1 1 0 3 YES 1 4 0 5

Castile and 
León 0 0 0 1 2 5 10 YES 11 7 0 18

Terr 
Management 
MEFP

0 0 0 1 0 0 0 NO 1 0 0 1

Total 11 4 9 15 8 6 23 28 50 3 81

*Intro: Introduction; Orie: Methodological guidelines; CEsp: Specific Competencies; Cri: Evaluation criteria; SB: Basic knowledge; 
Alude CCAA: Explicit reference of the element to the autonomous community.

Regarding numbers, there is a clear difference between use of the term "danza" (50) and "baile" (28). Thus, the 
autonomous regions tend to include the former more often than the latter. However, it should be noted that the 
term "baile" often appears alongside "danza" within the same curricular element, but not as a synonym; rather, 
it is given a distinct identity. An example illustrating this is the basic knowledge item stated in the Cantabrian 
document for the second cycle, which requires the inclusion of "An introduction to the musical, aesthetic, and 
artistic characteristics of the folk dances of Cantabria" (Decree 66/2022, 2022, p. 18080).

Another example where this terminological usage is seen as referring to two terms which are not 
synonymous can be found in the case of Castile and León, where, for instance, “Musical proposals in different 
formats (songs, dances, rhythms, rhymes, instrumental arrangements, games, listening activities)” is 
established as basic knowledge (Decree 37/2022, 2022, p. 48306). The fact that the enumeration of formats 
distinguishes between “danza” y “baile” indicates both concepts are treated differently. Although the terms 
are often used interchangeably, dance typically involves more structured movements and requires a series of 
more planned movements compared to other forms of movement, which are usually accompanied by more 
spontaneous and less restricted movements. Based on the previous sentence, the Leonese document uses 
the term "baile" (dance) without the term "danza" (dance) for basic skills of the first cycle, while "baile" appears 
alongside "danza" for the second cycle since the latter is characterised by a greater degree of complexity, 
reflected in how it is introduced in the regional text itself. The inclusion of the concept of "danza" in the upper 
grades alongside "baile," which only appears in the lower grades, may stem from the fact the concept of 
"baile" can be understood as less choreographed and more focused on personal enjoyment, while "danza" 
requires choreography or more structured steps.

As regards the curricular element where dance-related terms are most frequently included, it is in the 
basic knowledge for the second cycle. The fact that students at this stage possess greater motor control than 
those in the first cycle makes dance an ideal resource for consolidating certain motor skills. During the first 
cycle, activities accompanied by music and movement are more recommended than dances as such, which 
can be too complex for children aged 0 to 3.

There is no unanimous decision among the autonomous regions regarding which thematic block to include 
dance-related knowledge within the area concerning knowledge and expression through language, typically 
titled "Communication and Representation of Reality." In other words, though only Castile and León and La 
Rioja, which include dance-related knowledge in a different area as described in this study, opted to include 
elements related to “dance” within the indicated area. Nonetheless, some curricula choose to establish basic 
knowledge linked to dance and movement solely within the block related to body language (Navarre, Aragon, 
Extremadura), while others also include dance-related knowledge within the block associated with musical 
language (Catalonia, Galicia, Cantabria, Murcia, Madrid, Castile and León). The Valencian region presents 
its only basic knowledge related to “danza” and “baile” in its text in the block under the name A. Discovery of 
languages.

Taking the Madrid curriculum as a reference and example, it has opted for the latter approach, that is, to 
outline basic knowledge oriented towards understanding dance from both a musical and a physical language 
perspective. Thus, while for the second cycle of Early Childhood Education, in block F. Musical Language and 
Expression, it identifies as knowledge (in this document) “Musical listening as enjoyment. Attentive listening, 
interest and participation in musical works present in the environment: popular children's songs, simple 
dances, etc.” (Decree 36/2022, 2022, p. 32), for block H. Body Language and Expression, it includes “Interest 
and initiative in participating in dances, symbolic play and games of physical and dramatic expression. (…)” 
(Decree 36/2022, 2022, p. 32).

The second curricular element which most frequently uses the term is the assessment criterion for 
the first cycle, with 15 references. This decision is justified by the fact that most autonomous regions have 
opted to reproduce the only national element corresponding to “danza” and “baile” (14 of 18 documents 
analysed). This is the case of the Chartered Community of Navarre, the single one which establishes a second 
assessment criterion for the first cycle linked to “danza” and “baile”. However, a detailed analysis reveals that 
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this double inclusion may be due to an error in the document's drafting, as both assessment criteria are quite 
similar. Assessment criterion 5.2 of the Navarrese curriculum is similar to the national proposal, and 5.3 omits 
several sections from the former.

“5.2. "To show interest and enjoyment towards individual or collective activities related to children's 
literature, musical works, audiovisuals, dances or dramatisations, advancing in a participatory attitude" 
(Decree 61/2022, 2022, p. 10).
“5.3. Express enjoyment with musical works, audiovisual works, dances or dramatizations, advancing 
in a participatory attitude” (Decree 61/2022, 2022, p. 10).

Another finding of interest in the analysis protocol is the relationship between “danza” and “baile” and 
the musical heritage of each autonomous region. Given the full powers in education, including the ability for 
each autonomous region to adapt state regulations to its own territory, it is reasonable to assume that the 
competent authorities in this area should encourage the introduction of elements which contribute to the 
knowledge, dissemination, and, therefore, preservation of their own heritage. This idea would be particularly 
relevant in those autonomous regions with a stronger sense of belonging and identity.

While this premise may seem to have a straightforward answer, this is not the case. Analysis reveals this 
relationship is absent in Early Childhood Education curricula, at least from the viewpoint of “danza” and 
“baile”. Thus, only eight analysis units included references to understanding one's own heritage through this 
discipline: Catalonia, Andalusia, Valencia, the Canary Islands, Cantabria, Murcia, Madrid, and Castile and 
León. It is important to note that these references are not consistently located within the same component, 
as they may be found in justification of a specific competency, in assessment criteria, basic knowledge, or, 
as seen in the case of Andalusia, in the introductory and supporting sections of the curriculum. Therefore, 
autonomous regions such as the Basque Country, Galicia, and Navarre, which were acknowledged as such 
and acquired their full educational powers a decade earlier than many others, have not used this document 
to foster awareness of their heritage through dance among students at this educational level.

Of the eight regional documents which incorporate basic dance knowledge in both body language and 
music thematic blocks, five allude to knowledge of local dances in some of their basic knowledge areas. This 
is more prevalent in the music language block (Catalonia, Cantabria, Murcia, and Madrid) than in the body 
language block (Castile and León). Below are some examples to illustrate how this is carried out in some 
documents analysed:

	– Catalonia: Basic knowledge for the 2nd cycle: “Interpretation of traditional Catalan songs and dances and 
music songs” (Decret 21/2023, 2023, p. 29).

	– Cantabria: Basic knowledge for the 1st cycle, block F. language and musical expression: “Sound and ex-
pressive possibilities of voice, body, objects and instruments with special attention toward Cantabrian 
tradition. Our popular dances and folk dances” (Decree 66/2022, 2022, p. 18076).

	– Murcia: Basic knowledge for 2nd cycle, block F. Musical language and expression: “Dances from our pop-
ular tradition and other cultures” (Decree No. 196/2022, 2022, p. 33109).

	– Madrid: Basic knowledge for 2nd cycle, block F. Musical language and expression: “Musical listening as 
enjoyment. Attentive listening, interest, and participation in musical works present in the environment: 
popular children's songs, simple dances, etc.” (Decree 36/2022, 2022, p. 32).

	– Castile and León: Content for 2nd year of 2nd cycle, H. Body language and expression: “Traditional danc-
es, individually or in groups with adult assistance” (Decree 37/2022, 2022, p. 48307).

4.	 Conclusion
Following thorough analysis of results and aiming to address the study's focus, which seeks to confirm 
existence of curricular components related to “danza” and “baile” within the regional curricula for Early 
Childhood Education during the LOMLOE legislative period in Spain, we can conclude that both Royal 
Decree 95/2022 and subsequent regional decrees which outline the curriculum for this educational stage 
in their respective communities explicitly mention “danza” at least once. This implies that dance constitutes 
a recognized disciplinary area within the pedagogical frameworks of the educational standards applicable 
across Spain.

With four exceptions (Catalonia, Andalusia, Valencia and the Canary Islands), all regional decrees specify 
or detail the scope of dance according to the corresponding curricular element, expanding or clarifying its 
relationship with other content as regards the curricular block where it is included.

From a conceptual standpoint, the terms "baile" and "danza" are used interchangeably, with the former 
(dance) being more prevalent. It can be understood that "baile" is included in the context of dance, or it can 
refer to the realm of traditional or folk music of the region. Regarding curriculum, basic knowledge is the 
element where dance is most often incorporated in the second cycle, while evaluation criteria are used for 
the first cycle. Therefore, the evaluative dimension is given greater importance in the first cycle compared to 
the bureaucratic approach taken in the second.

It is important to stress that dance is not being used by the relevant curricular authorities as a politicised 
element subordinated to territorial policies as an ideological instrument to promote a feeling of regional 
identity. In other words, the autonomous regions associated with a stronger sense of their own identity, 
due to historical, cultural, and linguistic factors, among others—such as the Basque Country, Catalonia, the 
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Valencian Community, or Galicia—do not choose to include their own dances more often than those that do 
not. This reality is not only related to the field of dance and, at least, remains consistent in the field of music 
education. As concluded in this study, that carried out by Vicente-Nicolas et al. (2023) found that Murcia, 
Extremadura, and the Canary Islands were autonomous regions which made most mention of their own 
musical expressions compared to other regional regulations.

In conclusion, it is important to highlight that dance remains a developing area of the curriculum regulations 
for the Early Childhood Education phase, which is still evolving both at national and regional levels. The area 
of focus should be more impactful or effective in the actual classroom setting, as it is these regulations that 
educators primarily refer to, given they represent the curriculum that is directly relevant to their reference 
centres.

This type of study has a limitation, in that it addresses the official curriculum in isolation and 
decontextualised from educational practice, offering only a documentary perspective. However, what is 
established in the official curriculum, though it should serve as a guide for teachers and sets educational 
goals, can vary considerably between what actually happens in classrooms, understood as the real or true 
curriculum. Thus, greater inclusion by an autonomous region does not guarantee larger presence of dance in 
the schools of that territory, though it does demonstrate an intention on the part of the legislative authorities. 
Likewise, a low presence, as observed with only a single mention in the Basque Country, Asturias, Castile-La 
Mancha, or the Balearic Islands, does not mean that dance activities are virtually non-existent in the early 
childhood education classrooms of these territories, as this decision rests with teachers and their approach 
to implementing regional guidelines.

It should also be noted that the scope of this research corresponds to a particular chronological period, 
acting as a state of the art for studies published during the duration of the current LOMLOE or, if repealed in 
the future, for research that aims to address this reality from a longitudinal perspective over time.

Therefore, this study can constitute the first step towards carrying out other relevant research, such 
as examining how dance is being integrated into the curriculum by teachers and whether any prescribed 
elements are not being addressed in schools, thus creating a null curriculum. This research could also 
identify the possible causes of this omission (lack of training, knowledge, methodological strategies, teachers' 
perceptions of potential difficulties for students in successfully meeting the prescribed requirements, among 
others), and analyse teaching materials and dance proposals in Early Childhood Education textbooks using 
analytical models such as those implemented by researcher Sánchez (2022).

Finally, given that the LOMLOE (Organic Law for the Modification of the Organic Law on Education) and 
its corresponding national curriculum have established minimum learning standards for the Early Childhood 
Education stage, for both cycles. This study also delves into the treatment of children from 0 to 6 years 
old from a legislative perspective, providing answers and contributing to filling the research gap that exists 
especially in the 0 to 3 age range (Moreno et al., 2022).
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