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Abstract: Understanding how future teachers interpret historical figures is essential for addressing gender
bias in history education. This study examines gender-based differences in the attribution of values to
historical figures among pre-service primary teachers.

A quantitative, non-experimental design was employed with a sample of 662 students from eight Spanish
universities. Results indicate that self-promotion values are predominant regardless of gender, reflecting a
politicized view of history. However, female historical figures are more frequently associated with collective
and care-oriented values.

These findings reveal the persistence of gendered cultural representations in historical understanding
and highlight the role of teacher education in challenging implicit biases. The study contributes to research on
history education by linking value attribution to broader debates on gender, culture, and educational practice.
Keywords: gender bias; history education; teacher education; cultural representations; values.

ES Sesgos de género en la representacion de personajes historicos:
evidencias en futuros docentes de Educacion Primaria

Resumen: Comprender como los futuros docentes interpretan a los personajes histéricos resulta clave
para abordar los sesgos de género en la ensefanza de la historia. Este estudio analiza las diferencias en
la atribucion de valores a personajes histéricos en funcion de su género entre estudiantes del Grado en
Educacioén Primaria.

Se empled un diseno cuantitativo no experimental con una muestra de 662 estudiantes de ocho univer-
sidades espafolas. Los resultados muestran el predominio de valores asociados a la autopromocion, inde-
pendientemente del género del personaje, lo que refleja una vision politizada de la historia. No obstante, los
personajes femeninos son asociados en mayor medida a valores colectivistas y de cuidado.

Estos hallazgos evidencian la persistencia de representaciones culturales de género en la comprension
historica y subrayan el papel de la formacion docente en la identificacion y superacion de sesgos implicitos.
El estudio contribuye a la investigacion en didactica de la historia al vincular la atribucion de valores con de-
bates actuales sobre género, cultura y educacion.

Palabras clave: sesgo de género; educacion historica; formacion docente; representaciones culturales;
valores
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1. Introduction

In the case of Spain, throughout this century, all educational laws have emphasized the need to promote
gender equality when defining the objectives and competencies of each school subject matter. However,
the legal frameworks have not explicitly developed how to achieve this (Gonzalez Pérez, 2018). This makes it
necessary to analyze the role that educational resources and teachers can play when addressing this issue.
For the present study, we pose the following question: Do prospective teachers associate different values or
attributions with historical characters depending on the gender of those characters? The importance of this
question lies in the fact that analyzing who is considered a protagonist of history and how they are labeled
helps us identify role models that can inspire individuals to act in the present (Seixas, 2012). These histori-
cal characters may be understood as the personification of motivational values conceived as fundamental
principles that guide human behavior and reflect desirable life goals (e.g., power, achievement, self-direction,
stimulation, hedonism, security, tradition...) (Schwartz, 2017).

During the first decade of the 21st century, within the European context, attention began to be paid to the
gender-perspective training of future teachers of history, geography, and art history, highlighting the need
to increase the visibility of women in history to foster principles of social equality (Crocco & Libresco, 2007;
Vavrus, 2009). The importance of history education in analyzing gender in historical reconstruction was em-
phasized by Goodman (2012), as well as the need for historians and scholars of historical culture to work with
the analytical categories of gender theory to define what gender implies for historical understanding (Diez-
Bedmar, 2022). However, projects integrating a gender perspective into a general overview of the continent’s
history continued to be nonexistent (Maleckova, 2010).

The implementation of programs that emphasize the inclusion of the gender perspective in the training
of prospective teachers has proven effective in fostering a more critical and inclusive approach to history
(Ortega-Sanchez, 2019; Rausell & Valls, 2021; Castrillo et al., 2025). Nonetheless, several limitations persist
regarding history and gender that hinder progress at the desired pace. Although both men and women have
written about gender and history, research carried out by women continues to dominate publications on the
subject, to the detriment of works published by men (Barclay & Mason, 2023). Moreover, prospective teach-
ers continue to confront traditional educational structures and curricula during their training (Crocco, 2018;
Massip et al., 2020; Marolla et al., 2021). Similarly, the reproduction of gender roles in mass-consumption
historical narratives—such as video games—continues to stereotype the roles of men and women in histo-
ry (Ortega-Sanchez & Barba-Alonso, 2023). Consequently, it is unsurprising that conceptions among those
who will teach in the future regarding who are the protagonist of history show that men tend to replicate the
male-female dichotomy to a greater extent, whereas women demonstrate greater sensitivity to the absence
of women in narratives dominated by male characters (Rausell, 2020).

The connection between history and the transmission of values is crucial, insofar as motivational val-
ues—understood as guiding elements of human conduct—can often be found embedded within historical
narratives. Significantly, history is meaningful because it helps us analyze the present, and such analyses
are partly conditioned by the image we hold of the past (Manzano, 2024). This means that understanding the
motivations underlying actions, as well as the self-understanding of a community, requires considering the
existence of individuals along an inseparable temporal axis that connects the present with both the past and
the future, each influencing and conditioning the others.

Regarding values associated with the role of women in history in the Spanish context, numerous studies
exist. Most address two major aspects. First, the limited visibility of women as historical role models (Sant &
Pageés, 2011; Maldonado, 2020; Patou-Mathis, 2021). Second, analyses of educational resources emphasize
the persistence of stereotypes that reflect sexist education—namely, the assignment of roles according to
gender (Gomez & Gallego, 2016; Diaz & Puig, 2020; Jiménez et al., 2023). This problem is further exacerbat-
ed because the limited training teachers receive on how to teach history from a gender perspective prevents
them from critically examining the stereotypes found in educational materials (Diez-Bedmar, 2019; Pastor &
Mateo, 2019; Marolla, 2019).

This article may be situated within the lines of research, innovation, and action currently being devel-
oped in our context on the teaching of history from a gender perspective, as indicated by Diez-Bedmar and
Ortega-Sanchez (2021), specifically within research that analyzes the perceptions of future teachers. By do-
ing so and considering the important role that prospective teachers may play in shaping students’ historical
culture (Grever & Adriaansen, 2017), we may identify needs in initial teacher training regarding the content
and meanings attributed in historical narratives.

Analyzing cultural behaviors and meanings attributed to historical characters or events from a perspective
of individualism (values associated with self-promotion and change) and collectivism (self-transcendence
and conservatism) has a long trajectory in psychology since the 1980s, following the pioneering works of
Hofstede, Triandis, or Schwartz (Paez & Zubieta, 2006). Analyses of cultural orientations linked to inequality
through values associated with individualism and collectivism remain relevant in the literature (Chaverri &
Fernandez, 2023; Gaviria & Fernandez, 2019; Sapolsky, 2018), as these variables allow for both intercultural
and intracultural comparisons and represent one of the most significant dimensions of variation in cultural
orientation, without being a strict or bipolar differentiation. The tendency for more collectivist societies or
groups to exhibit greater inequality—due to a higher propensity toward conformity and submission to social
hierarchies—would imply that socioeconomic inequality, rather than being purely an economic process, is
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also a cultural one (Henrich & Muthukrishna, 2021). However, due to the current context of globalization, it is
difficult to speak of pure cultural-orientation types, as interconnectedness facilitates changes in these cul-
tural values (Inglehart, 2019). According to Schwartz’s theory (2017), different motivational values can be as-
sociated with one another, forming two major blocks that signal whether the focus is more personal or social
(group-oriented). In this sense, applying this theoretical framework to the analysis of meanings attributed to
historical characters based on their gender can be highly illuminating in determining whether such meanings
reflect timeless stereotypes that continue to reproduce patterns observable in the present.

2. Method

2.1. Objectives

To address the research question posed, the study was designed with the aim of responding to the following
objectives:

1.  To identify the predominant values associated with relevant Spanish historical characters as per-
ceived by pre-service teachers.

2. To determine whether significant differences exist in participants’ perceptions according to the gen-
der of the historical characters and the gender of the participants themselves.

2.2. Design

A non-experimental design was selected, employing a descriptive quantitative approach that used quantita-
tive data collection techniques and instruments (Hernandez-Sampieri & Mendoza, 2018). More specifically, a
survey technique was used, based on a structured questionnaire with Likert-scale items, through which data
were gathered for subsequent analysis and discussion.

2.3. Participants and Context

A total of 662 students from seven public universities located across seven autonomous communities par-
ticipated in this study. The mean age was 21.54 years (SD = 3.96). The sample was selected based on ac-
cessibility or convenience. A large majority, 479 students (72.36%), identified as women, while 179 (27.04%)
identified as men. Four participants (0.60%) chose not to answer this question; their data were excluded from
the final sample due to their limited representativeness. Thus, the final sample comprised 658 students. This
research is part of a project approved by the Ethics Committee of the University of Murcia on March 8, 2021.

Regarding students’ academic year at the time of the survey, 133 reported being enrolled in the first year
of their degree (20.21%), 179 in the second year (27.21%), 243 in the third year (36.93%), and 103 in the final
year (15.65%).

2.4. Instruments

Data were collected through a survey. Using an ad hoc instrument—specifically, a structured questionnaire
with Likert-scale items—participants were asked to identify four historical characters they considered rele-
vant in the history of Spain. For each historical character, participants completed 19 items, each rated on a
10-point scale ranging from 1 (“Strongly disagree”) to 10 (“Strongly agree”).

Of the 19 items, four addressed the reasons for selecting the figure, ten explored participants’ perceptions
and motivations regarding the figure, and five examined the sources of information consulted about the fig-
ure. This article presents the results corresponding to the ten items related to perceptions and motivations.
Each item was associated with a motivational value code, following Schwartz’s (2017) theory of motivational
human values:

Was able to command others, and people accepted their leadership (POW).

Achieved personal success in life through great ability or ambition (ACH).

Sought to ensure that people enjoyed or were entertained by what they did (HED).
Demonstrated independent thinking and sought freedom of action and creation (SEL).
Sought bold actions that entailed something different (STI).

Defended tolerance and empathy toward others or respect for nature (UNI).

Sought the well-being of those around them (BENE).

Respected and accepted how people in their environment did things (TRAD).

Restrained and controlled impulses to avoid violating expectations or social norms (CONF).
Sought order and social stability (SEC).

SOONOOR®LNS

Instrument Validation

First, content validation was carried out by eight university professors specialized in History, Language and
Literature Didactics, and Social Sciences Didactics from various Spanish universities. They completed a
Likert-scale questionnaire evaluating the relevance, clarity, and adequacy of the items.

Subsequently, reliability and internal consistency indices were assessed through Structural Equation
Modeling (SEM) estimated using bootstrapping and partial least squares path modeling (PLS-PM) (Hair et
al., 2021), based on the theoretical framework of individualism and collectivism (Schwartz, 2017), as shown in
Figure 1.
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Bootstrapped Model

Individualism : ird Collectivism

Figure 1. Structural Equation Model (SEM) employed

Except for the first two items, all indicator loadings reached values equal to or above .70, indicating that
the explained variance (indicator reliability) was at least 50%. Discriminant validity was assessed using the
heterotrait-monotrait ratio (HTMT), yielding a value of .851, demonstrating that the constructs /Individualism
and Collectivism are conceptually distinct.

Reliability and internal consistency indices were good for the Individualism dimension and excellent for
Collectivism (Table 1).

Table 1. Reliability and internal consistency indices

Dimension Cronbach’s Alpha Composite Reliability AVE Omega
Individualism 694 .787 A87 844
Collectivism 901 927 721 924

Cronbach’s Alpha indicated moderate/good reliability for the first dimension and excellent reliability for
the second (George & Mallery, 2011). Composite Reliability was close to .8 for the first dimension—considered
nearly excellent—and excellent for the second. The Average Variance Extracted (AVE) values were deemed
very good (Hair et al., 2010). Finally, McDonald’s Omega indicated good to excellent reliability for both dimen-
sions (Ventura-Ledn & Caycho-Rodriguez, 2017).

Confirmatory Factor Analysis (CFA) was then conducted for each dimension using SEM to verify the ade-
quacy of each construct. Figures 2 and 3 represent the covariances between latent variables and the influ-
ence of latent variables on their observed indicators.

Figure 2. SEM model - Individualism dimension
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Figure 3. SEM model - Collectivism dimension

Table 2 presents the goodness-of-fit indices obtained.

Table 2. Model fit indices by dimension

Dimension Chi? df p-value Chi*/df TLI CFl |RMSEA[CI]
Individualism 72511 5 .000 145.022 .867 934 |.282[.266-.300]
Collectivism 59477 5 .000 11.895 .998 999 |.078[.061-.096]

The Diagonal Weighted Least Squares (DWLS) estimator yielded values of 725111 and 59.477 with 5 de-
grees of freedom and p = .000 for both dimensions, indicating good model fit (Beaujean, 2014). The TLI
and CFl values were close to or above .90, also indicating good fit (with Collectivism showing better fit than
Individualism). RMSEA exceeded .1in the first dimension (indicating fair to poor fit) and fell below .1in the sec-
ond, reflecting very good fit.

2.5. Procedure

The questionnaires were administered during the 2022-2023 academic year among students from partici-
pating centers. Before completing the instrument, participants were informed about the study and assured
of the anonymous processing of data. To maximize participation, collaboration from teaching teams was
requested, and several rounds of questionnaire distribution were conducted.

2.6. Data Analysis

Likert-scale data were processed and analyzed using the free statistical software R. To assess model fit, the
specific seminr package was used (Hair et al., 2021). Non-parametric tests—appropriate for ordinal data and
considered robust (Ibanez-Lopez et al., 2022)—were applied to detect significant differences across demo-
graphic variables. These tests primarily operate on medians; however, descriptive tables also report means
and standard deviations for interpretative purposes. Specifically, Mann-Whitney U tests were used (p < .05,
a = .05). Effect sizes were computed from the standardized z statistic using the formula r = z / n. For asso-
ciations between categorical variables, Pearson’s chi-square test was applied, and Cramer’s V was used to
evaluate the strength of associations.

3. Findings

3.1. Identifying the Predominant Values Associated with Relevant Spanish Historical
characters Selected by Pre-service Teachers

Participants identified a total of 28 historical characters, as well as one pair (the Catholic Monarchs), consid-
ered icons of Spanish history. Of the 28 individual characters, 24 were men (85.71%) and only 4 were women
(14.29%). Table 3 shows the frequency with which each figure was selected.
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Table 3. Historical characters selected by participating students

Character Frequency %

Franco 439 25.33
Christopher Colombus 263 1518
Juan Carlos | 136 785
Isabel La Catdlica 106 6.12
Miguel de Cervantes 77 444
Reyes Catdlicos 73 4.21
Adolfo Suarez 70 4.04
Primo de Rivera 70 4.04
Isabel Il 66 3.81
Federico Garcia Lorca 37 214
Clara Campoamor 34 1.96
Felipe Il 30 1.73
Napoleon Bonaparte 30 1.73
Juana | de Castilla 27 1.56
Carlos | 26 1.50
Alfonso X 23 1.33
Felipe VI 23 1.33
Don Pelayo 21 121
El Cid 20 115
Fernando El Catdlico 20 115
Fernando VI 20 115
Hitler 19 110
Pablo Picasso 19 110
Carlos lll 17 .98
Lluis Companys 16 92
Pedro Sanchez 14 .81
Ramoény Cajal 13 .75
Felipe Gonzélez 12 .69
Mariano Rajoy 12 .69
Total 1733 100.00

The results presented in Table 4 show the descriptive statistics for all items. Participants attributed the
highest scores to hierarchy and competence (items 1 and 2, POW and ACH; 48.02% and 43.31% scored
9-10), followed by stimulation (34.04% in item 5, STI), and, to a lesser extent, self-direction and security (items
4 and 10, SEL and SEC; 25.08% and 25.53%). Conversely, the least valued attributes were conformity, har-
mony, and hedonism (items 9, 6, and 3, CONF, UNI, and HED; 36.78%, 34.80%, and 34.19% scored 1-2).

Table 4 Descriptive statistics of items assessing perceived values in historical characters

ltem N Min Max Mean Median SD %1-2 | %3-4 | %5-6 %7-8 %9-10
POW 658 1 10 781 8 2.35 410 6.23 13.07 28.57 48.02
ACH 658 1 10 770 8 2.25 4.7 4.4 15.20 32.37 43.31
HED 658 1 10 4.68 5 302 | 3419 | 13.07 | 1945 2112 1216
SEL 658 1 10 5.78 6 3.21 | 2538 8.05 16.87 2462 25.08
STI 658 1 10 6.66 7 3.02 16.11 714 16.11 26.60 34.04
UNI 658 1 10 4.87 5 3.20 | 34.80 8.97 20.52 19.76 15.96
BENE 658 1 10 5.57 6 305 | 2401 | 1033 | 22.04 | 2295 20.67
TRAD 658 1 10 491 5 311 | 3252 | 1049 | 20.52 21.88 14.59
CONF 658 1 10 444 5 298 | 36.78 | 1246 | 2310 15.96 11.70
SEC 658 1 10 6.14 7 296 | 16.72 1140 19.15 27.20 2553

Figure 4 shows results grouped by participants’ gender.
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Figure 4. Differences According to Participants’ Gender

Significant gender differences were found in item 3 (HED; W = 38 280.5, p = .032, r = 0.08; women: M =
4.54, Md = 5; men: M = 5.06, Md = 5), item 7 (BENE; W = 36 439.0, p = .029, r = 0.12; women: M = 5.34, Md =
6; men: M = 6.18, Md = 7), and item 9 (CONF; W = 37 679.0, p = .000, r = 0.09; women: M = 4.28, Md = 4; men:
M = 4.87, Md = 5).

When responses were grouped by dimension, Table 5 shows descriptive statistics for Individualism and
Collectivism according to participant gender.

Dimension Gender N Min. | Max. | Media Median SD

Individualism Men 479 5 50 3217 33 9.57
Women 179 8 50 33.85 35 9.29

Collectivism Men 479 5 48 24.23 25 11.09
Women 179 5 48 2612 26 10.25

Table 5. Descriptive statistics for Individualism and Collectivism dimensions by participant gender

A significant difference was detected only in the first dimension (Individualism; W = 38 372.0, p = .038,
r=0.08).
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3.2. Examining Differences According to the Gender of the Selected Historical Characters
Table 6 shows the descriptive statistics for all items based on the gender of the selected historical characters.

Table 6. Descriptive statistics for observed values according to the gender of historical characters

Item Gender N Mean Median SD %1-2 %3-4 %5-6 %7-8 %9-10
POW Men 1440 w7 8 2.47 5.35 514 14.51 25.97 49.03
Women 222 759 8 272 766 8.56 11.26 22.97 4955
ACH Men 1440 761 8 2.34 472 472 16.32 3090 | 4285
Women 222 762 8 2.54 6.31 6.31 12.61 2748 46.85
HED Men 1440 468 5 312 35.28 13.54 18.19 18.26 14.72
Women 222 5.31 5 2.49 1847 14.86 31.08 2703 8.56
SEL Men 1440 5.57 6 3.27 | 2840 812 16.60 22.08 24.79
Women 222 6.72 7 2.69 9.91 8.56 2297 2703 31.53
STI Men 1440 6.35 7 3.07 18.19 8.89 16.53 25.21 3118
Women 222 6.91 7 2.70 9.46 766 21.62 2703 34.23
UNI Men 1440 4.69 5 3.20 37.78 8.40 19.17 19.65 15.00
Women 222 5.99 6 2.81 14.86 14.41 2432 2432 22,07
BENE Men 1440 548 6 306 | 2493 1042 21.60 2319 19.86
Women 222 6.68 7 2.54 766 10.81 2432 30.63 26.58
TRAD Men 1440 4.78 5 3.09 34.51 9.93 2111 20.62 13.82
Women 222 5.64 55 2.59 14.41 18.02 2703 25.68 14.86
CONF Men 1440 434 45 295 | 38.06 11.94 22.22 17.85 9.93
Women 222 5.25 5 2.78 21.62 15.77 2748 22.07 13.06
SEC Men 1440 6.00 6 2.96 17.36 12.01 20.69 25.76 2417
Women 222 7.33 8 244 5.86 4.95 19.37 30.63 39.19

Inferential analyses (Table 7) revealed significant differences in nearly all items, except for the two items
related to hierarchy (POW) and competence (ACH).

Table 7. Significant differences in values according to the gender of historical characters

ltem w p-valor r
HED 139174.5 .002 0.08
SEL 128653.5 .000 012
STI 145013.5 025 0.06
UNI 121953.0 .000 014
BENE 125180.5 .000 013
TRAD 1332170 .000 010
CONF 130124.5 .000 omn
SEC 118799.0 .000 015

When responses were grouped by dimension and by the gender of the selected historical figure, results
are shown in Table 8.

Table 8. Descriptive statistics for Individualism and Collectivism dimensions according to figure gender

Dimension Character Gender N Min. Max. Mean Median SD

Individualism Men 1440 5 50 31.97 33 9.69
Women 222 6 50 3414 36 9.72

Collectivism Men 1440 5 48 25.30 25 13.14
Women 222 5 48 30.90 31 10.17

Significant differences emerged in both dimensions (W =136 764.0, p = .001, r = 0.09 for Individualism; W
=120190.0, p = .000, d = 0.15 for Collectivism).

Figures 5 and 6 illustrate the similarity of patterns in how participants rated historical characters based on
figure gender and participant gender.
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Figure 5.. Grouped average values of the dimension Individualism according
to the gender of characters and gender of the participating students

Figure 6. Grouped average values of the Collectivism dimension according
to the gender of characters and gender of the participating students

Finally, a Pearson chi-square test was conducted to examine the association between participant gender
and the gender of the selected historical characters. A significant association was found (p = .005; (1) =
7.97; Cramer’s V = .071), indicating that female historical characters were predominantly selected by female
participants.

4. Discussion and Conclusions

The limited mention of women in the history of Spain found in participants’ responses is consistent with
previous analyses of school materials conducted by Fernandez-Valencia (2004), Maldonado (2020), Rivero
et al. (2022), and Sant and Pages (2011). It is noteworthy that in our results, historical female characters were
identified mainly by female respondents and far less frequently by male respondents. Although progress has
been made in teaching history from a gender perspective (Castrillo et al., 2021; Gémez & Gallego, 2016), it
appears that sensitivity toward the visibility of women in history continues to be more prominent in women
than in men (Rausell, 2020).

The invisibility of women is reinforced by the predominant focus on political and power-driven narratives
within historical accounts (Gémez & Chapman, 2017; Sant & Pagés, 2011). This aligns with our findings, where
monarchs and political leaders dominate participants’ selections. The lack of female representation in the
responses—and the reasons behind the selection of the few women mentioned—parallels patterns found in
textbooks. Women appear rarely in history books and are typically presented either in association with mas-
culine roles (e.g., queens exercising power) or as political characters linked to the suffrage movement (e.g.,
Clara Campoamor). In such cases, emphasis is placed not on their personal traits but rather on their status as
pioneers representing a collective struggle, highlighting the social movement rather than the individual (Diaz
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& Puig, 2020). However, this portrayal is not aligned with historiographical research on the roles of women in
power structures (Pages-Poyatos, 2017).

Regarding the first objective, alongside this invisibility, we observed that the image projected of the few
female characters identified shows a distinctive trait does not present in male characters. Examining the
projected characteristics in greater detail, we find subtle differences that may relate to personality. Male and
female historical characters show few differences overall in relation to the values that make up the individu-
alism construct—both score high. However, marked differences emerge in the collectivism construct, where
effect sizes, particularly for universalism and benevolence, approach what can be considered large effects
(Dominguez-Lara, 2018). Although these are not the predominant values assigned to historical characters,
they appear with notably higher scores in the case of women. This finding may be interpreted in two com-
plementary ways, which help address the second objective. First, these responses resemble patterns found
in research on motivational values among young Spaniards today. Abella et al. (2017), for example, report
that young Spanish women score higher than men in universalism, benevolence, security, and conformity
(collectivism) when describing themselves. Comparing that study with ours reveals a parallel between how
young people see themselves and how they view the historical characters they choose. Second, Pennebaker
et al. (2006) found that women tend to adopt more socially oriented perspectives when interpreting historical
events, whereas men emphasize political and technical aspects. What is particularly interesting in our study
is that the differences in the values associated with female historical characters—especially values related to
care and group well-being—are shared by both male and female respondents. Thus, the shared perception
of which values characterize male and female historical characters suggests a common historical culture.
This notion of a shared historical culture is further supported when comparing our results with studies exam-
ining how male and female historical characters are treated in educational materials. Prior research shows
that men are typically depicted with high competence and low affect, while women are portrayed inversely
(Jiménez et al., 2023). For secondary education, Gémez and Gallego (2016) show that masculinity is com-
monly associated with bravery, leadership, activity, and power, whereas femininity is linked to passivity and the
domestic sphere in textbooks. Similar patterns emerge in Garibeh and Duro’s (2020) study of the representa-
tion of women in the teaching of Modern History in secondary education.

In conclusion, we may assert that future teachers do indeed associate different values with historical
characters depending on their gender. Female characters are consistently attributed a greater load of values
related to group care and maintenance. This perspective, in turn, echoes the gendered stereotypes rein-
forced by educational resources that present a past shaped by a clear gender bias. This supports the thesis
that historical culture generates particular visions of the past aligned with the values young people attribute
to themselves. In this sense, the meanings attributed to the past serve to validate the present. Recognizing
this, the task of interpreting meanings assigned to the past—by both teachers and students in history class-
rooms—is useful insofar as it helps unveil the purposes for which history is used: whether to legitimize present
behaviors (Manzano, 2024) or to cultivate humanistic education and critical thinking.

5. Limitations and Implications

The limitations of this study require caution in interpreting our findings and highlight the need to continue
investigating factors that may influence gender-based differences in value assignment. Among these lim-
itations are the sample size and its intentional nature. If the aim is to trace elements of historical culture in
Spain from a gendered perspective, it would be necessary to broaden the scope to include other population
groups and analyze materials from both formal and informal education, as well as leisure contexts related to
history—such as animated feature films (Saneleuterio & Soler, 2025).

Another limitation concerns the gender imbalance in the sample, as the number of male respondents was
considerably smaller than that of female respondents. Likewise, to better explore perceptions of female his-
torical characters, future studies should explicitly include items addressing evaluative dimensions of women
in history. Finally, longitudinal studies would be beneficial to determine whether the gender-equality paradox
is trending toward convergence or divergence over time.

Nevertheless, we believe this research underscores the need to develop resources and training in gen-
der-sensitive historical education that reflect the diversity of the past. The intention is to foster a humanistic
understanding that helps individuals grasp the complex power relations between men and women, both
within and between groups.
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