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Abstract

In the following research, the graduate profile competences that students in the bachelor’s
teaching programs have to acquire by the end of their studies were explored. In this research,
the main focus was to find out if the writing competence was included in the graduate profile
competences. First, the bachelor language teaching program from, La Universidad Autonoma de
Baja California, México, known as UABC, was studied. Then, a comparative analysis of
UABC’s program with other universities in Mexico was carried out. Also, to widen the
investigation of this topic, the graduate profiles of the following Latin America universities’
teaching programs were overviewed and contrasted: Argentina, Panama, Chile and Colombia.
In addition, after performing an analysis of the graduate profile competences, those findings
were compared with what the UNESCO [United Nations Educational, Scientific and Cultural
Organization] and the SEP [Ministry of Education in Mexico] establish.

Keywords: graduate profile, writing, competences and characteristics of teacher training.

Resumen

En la siguiente investigacion se revisaron las competencias del perfil de egreso que los
estudiantes de los programas de las licenciaturas en docencia (licenciaturas en formacion de
maestros) tienen que desarrollar al finalizar sus estudios. Cabe destacar que el enfoque principal
fue de encontrar si la competencia de escritura se incluye en los perfiles de egreso. Primero, se
reviso el perfil de egreso de la licenciatura en docencia de idiomas de la Universidad Auténoma
de Baja California, México [UABC]. Segundo, para tomar una muestra fuera del contexto de
Meéxico, se realiz6 un andlisis comparativo del programa de la UABC con los programas de
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docencia de los siguientes paises latinoamericanos: Argentina, Panama, Chile y Colombia. Y
por ultimo, los datos obtenidos del analisis se compararon con lo que establece la SEP
[Secretaria de Educacion Publica de México] y la UNESCO [Organizacion de las Naciones
Unidas para la Educacion, la Ciencia y la Cultura].

Palabras clave: perfil de egreso, escritura, competencias y habilidades en la formacion
docente.

Background study

What competences do our future teachers need to have to teach in the current global
context? The answer to this question is being profoundly discussed and investigated all
over the world. It is an important concern that teachers have the adequate competences
to teach at any educational level (So et al., 1996). Nevertheless, the graduate teaching
competences expressed in many programs are divorced from the actual work context
(Tavarez, 2006). Moreover, the competences defined in the graduate profiles do not
have a relationship with the educational goals of the institutions, nor even with the
teaching practices carried out to train a teacher (Secretaria de Educacion Publica
[SEP], 2002).

In higher education in Mexico, bachelor degree programs identify the competences
that graduates are expected to develop by the end of any course of study (SEP, 2002).
The mission of higher education in Mexico is to train professionals that the
government and the job field demand (Alcéantara, n.d.). For this reason, the universities
create study programs to fulfill the expectations that society needs, especially
developing the essential competences throughout the professional learning. (SEP, 2000
& 2001; So, Cheng & Tseng, 1996; Comision Nacional de Acreditacion y Posgrado
[CNAP], n.d.; Elijadue, 2007).

In order to reach the goal of preparing professionals in education, the SEP (2000
and 2001), the Department or Ministry of Education that develops the educational
programs in Mexico, indicates that the graduate profile must be taken into
consideration. In teaching programs, the SEP (n.d.) mentions that the characteristics of
training — called “rasgos de formacion” in Spanish- which are then defined by
competences, refer to the professional abilities, knowledge, attitudes and values which
characterize an effective teacher. Based on the competences from each of the
characteristics of the teaching profile, the bachelors’ teaching programs must be
consistent with the program’s curriculum and have a solid plan of study and of diverse
formative tasks (SEP 2000 y 2002; Letelier 2005, CNAP, n.d.). As Letelier (2005)
mentions, the only effective way of developing competences is through the practice of
activities which integrate the diverse components of the characteristics of teacher
training.

Professors who are qualified in teacher development must be chosen (SEP, 2000
and 2002). Moreover, there must be academic meetings of these teachers to be able to
develop and effectively evaluate the competences of the graduates (CNAP, n.d;
Letelier, 2005; SEP 2000 y 2002).
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So, as De Lella (1999) states, “the institutions with teaching programs need to
organize their graduate profiles with effective teaching competences that are congruent
with the country’s context”.

Writing: One of the Teaching Competences of the SEP

Writing is a process of construction and it has been one of the most difficult skills
that students have to learn. Moreover, writing is an important part of language learning,
because it is an essential activity that requires enough thinking about a specific topic to
analyze and classify any background knowledge (Guemide, 2008).

In teacher training programs, the universities need to work in developing writing
across the curriculum to develop academic writers. Teachers need to know how to
write in order to teach it efficiently. In addition, written language is not merely oral
language written down. “Teachers need to know how written language contrasts with
speech so that they can help their students acquire literacy” (Wong and Snow, 2000).

The graduate profiles of teacher training programs worldwide present competences
that teachers have to acquire at the end of their studies. Writing is a communicative
competence that is defined in these profiles. It’s relevant to indicate that when the
writing competence was explored in the programs revised for this study, it was
observed that there are different definitions of competences in the programs.

For example, in Mexico, the Secretary of Education (SEP) uses the UNESCO
documents to define educational competences. Based on these competences selected by
the SEP, all of the universities in Mexico have to take them into consideration when
developing their bachelors’ programs.

In Mexico, the SEP establishes the following characteristics in teacher training
defined by competences of professional development in the bachelor programs, offered
in the universities to form quality teachers (SEP, 2002). These characteristics are:

1.- Intellectual abilities

2.- Knowledge of teaching content

3.- Didactics

4.- Professional ethics and identity

5.- Capacity to interact within the context of the school

For this research, the first characteristic of the above list is the most relevant
because this is where the writing competence is presented as one the priorities to be
developed in future teachers (SEP, 2002). This characteristic is defined as follows:

I. Intellectual abilities:

a) Possesses a high comprehension capacity of the written material
and has the habit of reading; particularly values critically what is
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being read and relates it with the real world, especially with the
teaching practice.

b) Clearly expresses written and oral ideas; describes, narrates,
explains arguments and adapts the teaching material to the
development and cultural characteristics of the students.

c) States, analyzes and solves problems. Faces intellectual challenges
generating suitable answers starting from basic knowledge and
experiences; in consequence is able to orient students in acquiring
abilities to solve problems.

d) In scientific research, uses the following abilities: curiosity,
observation, and applies critical thinking skills to ask and answer
questions.

e) Finds, selects and uses different kinds of information from several
written sources for the teaching practice.

As reading, writing is an essential competence to construct a democratic society. In
teacher training, writing not only needs to be understood as an individual pedagogical
action but it also needs to be considered as a social practice that aids teachers to
interpret the school and community context in order to set new objectives and
participate to rebuild and transform education (UN, 2007). In other words, education
needs teachers that reflect critically about day to day situations that are presented in
and out the school context, by analyzing students’ needs and adapting planning to
succeed in teaching and learning.

The SEP (2002) establishes in its official educational documents, that the writing
competence is an important skill that has to be included in the programs of the
‘Escuelas Normales Superiores’, which are schools that specialize in training teachers.

Nowadays, ‘La Ley General de Educacion’ in Mexico (the general education law)
has let the State open more schools (universities or institutes) to train teachers. In
consequence, these schools have a commitment to educate teachers using the programs
from the ‘Escuelas Normales’ which are based on the competences presented by the
SEP (Santillan, 2004).

Durkheim (1979, in SEP, n.d.) arguments that although the State in the public
interest must open more schools to train teachers, there also has to be a supervision of
their training tasks as in the ‘Escuelas Normales’. In relation to this statement, the laws
of education have the mission of watching over the performance of each State with the
collaboration of the teaching forming standards from the SEP (Santillan, 2004).

Nevertheless, the SEP (n.d.) stresses that Mexican education programs don’t have a
congruent relation with its training standards. Also, the lack of relation between their
own programs and graduate profiles affects the development of competences in their
graduates. Moreover, they have disregarded the development of academic writing. In
addition, it is argued that these programs are centered in theory and not in practice
(SEP, 2008). In spite of this reality, the universities have the tools to succeed. The
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academic professors need to work together to define a contextual graduate profile, and
based on that, develop a contextual teaching program (SEP, 2005).

If the superior educational institutes base their programs on a graduate profile
defined by competences, they will be able to satisfy the needs of future teachers in
relation to the learning experiences where they can build a cultural structure of
knowledge.

The UNESCO Competency Framework for Teachers

Like the SEP, The United Nations Educational, Scientific and Cultural Organization
[UNESCO] was used in this research to contrast competency standards.

The United Nations Educational, Scientific and Cultural Organization [UNESCO]
(2008) states that it is important that teachers possess competences, knowledge and
skills, and be able to integrate the teaching program curricula with the use of ICT
(Information and Communications Technology). For this reason, UNESCO (2008)
created a standard competency technological project to improve the teaching practice
in any level of education. The objective of this project is that teachers integrate the ICT
with innovation in pedagogy to improve teaching (UNESCO, 2008).

The following are the standards UNESCO (2008) defines:

» Technology literacy approach: Increase the technological uptake of the
workforce by incorporating technology skills in the curriculum.

» Knowledge deepening approach: Increase the ability of the workforce to
use knowledge to add value to economic output by applying it to solve
complex, real-world problems.

» Knowledge creation approach: Increase the ability of the workforce to
innovate and produce new knowledge and of citizens to benefit from this
new knowledge.

The definition of the graduate profile by competences in ICT of the teaching
programs is the key to enable teachers to face the current changes in teaching
(UNESCO, 2008).

Comparative Analysis Results

The higher education institutions chosen for the comparative analysis in this
research were selected based on their equivalence with what SEP and UNESCO
stipulate, and with what the researchers Elijadue (2007), De Lella (1999), Tavarez
(2006) and So, Cheng and Tseng (1999) state based on the writing competency in the
graduate profiles of the teaching programs.

From Latin America, the institutions with teaching programs chosen for this study
were: 1.) UPN from Colombia, 2.) La Universidad Catélica de la Santisima
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Concepcion from Chile (UCSC) and 3.) La Universidad Nacional del Nordeste
(UNNE) from Argentina. In addition, MEDUCA (Ministry of Education) was included
in this research because it defines the teaching graduate profile for Panama, which is
important because of its competency standards. In general, these institutions present a
graduate profile by characteristics of teacher training defined by competences.

From México, the institutions with teaching programs chosen for this study were:
1.) La Universidad Pedagogica Nacional (UPN), 2.) La Universidad Auténoma del
Estado de Morelos (UAEM), 3.) La Universidad de Sonora (UNISON), 4.) La
Universidad Popular Auténoma del Estado de Puebla (UPAEP) and 5.) La Universidad
Auténoma de Baja California (UABC). These universities were selected because their
programs have graduate profiles defined by competences, competences by area of
specialization, professional competences, educational evaluation by competences and
approaches by competences.

Using the above institutions, the SEP and UNESCO, the following charts present
the comparative analysis between the teaching competences, highlighting the presence
or lack of presence of the writing competence. Note that the institutions selected label
the characteristics of teacher training differently, for example: approaches, professional
competences, competences and formation areas.

Chart I.- Comparative Analysis between SEP and UNESCO

SEP Intellectual Knowledge of Didactics | Professional Capacity to
Characteristics | abilities teaching content ethics and interact
of teacher (writing, identity. within the
training reading, context of
> listening the school.
and speaking)
UNESCO Basic notions | Study plan -Pedagogy | -Professional
Approaches in ICT and evaluation. Organization | Development
(Characteristic | -Analyze and of
s of teacher knowledge administra | Teachers.
training ) -Development tion.
> of knowledge -Use of
( the use of ICT in the
the 4 skills: classroom
writing,
reading,
listening,
speaking)

Looking at this chart, we can see that UNESCO and SEP show similar
characteristics of teacher training. Both include the competence of writing as an
important ability to be developed in future teachers.
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However, UNESCO presents the basic notions in ICT in teaching while the SEP
doesn’t. On the other hand, the SEP presents the area of capacity to interact within the
context of the school while UNESCO doesn’t.

Chart II.- Comparative Analysis of the characteristics of teacher training from the
Bachelor’s in Language Teaching of ‘La Universidad Autonoma de Baja California’ and the
SEP.

SEP Intellectual Knowledge of Didactics | Professional Capacity to
Characteristics | abilities teaching content ethics and interact
of teacher (writing, identity. within the
training reading, context of
-> listening the school.
and speaking)
UABC Communicati Plan and Educational Educational
Professional on: Teacher design of | Research Intervention
competences role, pedagogic
(Characteristic | teacher al-didactic
s of teacher guidance in actions
training ) the classroom
--> Education
Teacher- al
Student Evaluatio
interaction n

The comparison between the SEP and UABC characteristics of teacher training
shows several differences. First, in comparison with the SEP, the following three
characteristics are missing from the UABC’s graduate profile: knowledge of teaching
content, professional ethics and identity, and capacity to interact within the context of
the school. Second, UABC doesn’t specifically define the competences in each
characteristic in accordance with the SEP guidelines. If we contrast the first
characteristic from UABC, communication, and the first characteristic from SEP,
intellectual abilities, the writing ability, is not considered. In consequence, UABC
should contemplate this missing ability, define competences and make the adequate
changes to its graduate profile.
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Chart III.- Comparative Analysis between the SEP’s characteristics of teacher training,
UNESCO, MEDUCA, the teaching program from UABC, and other Mexican and Latin

America universities.

SEP Intellectual | Knowledge | Didactics | Professional Capacity to Others
Characteris | Abilities of teaching ethics and interact with
tics of (Writing, content identity the context of
teacher reading, the school
training speaking,
listening)

UNESCO -Basic -Study plan: | - -Professional -Pedagogy The use
Charact- notions in Basic Evaluati | Development | (solving of ICT
eristics of ICT knowledge on, of problems)

teacher - Organiz | Teachers.
training Developme ation

nt of And

knowledge: administ

the use of ration.

the 4 -

skills: Pedagogy

writing.

reading,

listening,

speaking.
MEDUCA Personal: Academic: Being Being
Panama having Dominating | pedagog Pedagogic in
(Charac- teaching the icin the
teristics of attributes Teaching the community
teacher and content classroom.
training ) teaching

traits.

-Good use

of the four

skills:

writing,

listening,

speaking

and reading.

UABC -Commu- -Plan -Educa-
(Profession | nication: and tional
al Teacher design interven
competence | role, teacher pedagog -tion
s= Charac- | guidance in ical- -Educa-
teristics of the didactics tional
teacher classroom, actions research
training) -
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Teacher- Educati
Student onal
interaction. evaluati
on
Mexican -Abilities: - -Vocational
universities | writing, Knowledge. Interest.
(UPAEP, listening, -Values.
UNISON) reading and
(Charac- speaking.
teristics of -Attitudes.
teacher
training)
UPN -Commu- Innovati | -Develop -Advise Use the
Mexico nication. on learning students ICT
(profe- ( processes and
ssional materials, | with the institutions.
competenc- courses, | positive
es = strategie | disposition
(Characte- s). to innovate.
ristics of -Create -Being an
teacher didactic | autonomous
training) and learner.
pedagog
ic
learning
environ
ments.
Evaluati
on.
UAEM - -Research.
Mexico Teaching
(compe- activities.
tences -
= Evaluation
Characteris -
tics of Didactic
teacher material
training)
UPN Language Knowledge | Integral | Research,
Colombia of develop | etics and
(areas = Teaching ment values.
Characte- content
ristics of
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teacher
Training)
UNNE -Being able | -Use of - -Give
Argentina to use the 4 methods Didactic | pedagogic
(compe- skills: related with | and advise.
tences = writing, the pedagogic
Characte- reading, discipline develop
ristics of listening contents and | ment.
teacher and in -Design
Training) speaking to relation manage

teach with other and

the disciplines. | evaluate

discipline projects.

content.
ucsc General Discipline Teaching | Professional
Chile development | development. | practice | development
(Characte- develop
ristics of ment.
teacher
Training)

In this final chart, the SEP was selected as the main standard to compare because it
establishes the guidelines in Mexico’s educational programs. As we can see in this
chart, the organizations of higher education and the Mexican and Latin American
universities show differences between the definitions of several characteristics of
teacher training. Focusing on the development of writing, half of them do define and
include it in the definition of competences of their first characteristic of teaching
training, while the other half don’t define it clearly or don’t include it at all.

Conclusion

Are the countries’ departments of Education really taking responsibility, as
Durkheim (1979, in SEP, n.d.) states, to ensure that the university programs are
accomplishing what they propose, which is developing competent teachers? Based on
this study, it seems that the answer to this question is difficult to find.

This research found that the graduate profiles in Mexico’s and Latin America’s
language teaching programs are not uniform among the different institutions, nor with
UNESCO or SEP. Even though the SEP and UNESCO establish the main
characteristics in teacher training, comparative chart III shows that the universities are
not following these higher organizations standards.

Finally, the results of the comparative analysis show the competence of writing in
some programs is included but not in others. An implication of this research is that
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there are changes needed in the bachelors programs in language teaching to develop
quality and efficient teachers. The competence of writing is as important as the other
communicative skills (reading, listening and speaking). Nevertheless, based on this
research, writing is not being considered a fundamental skill to be developed across the
curriculum of the programs of language teaching.

Teaching languages entails a broad range of language proficiency. Teachers need to
know how to teach the four skills meaningfully and they need to know a lot of
language development. If teachers learn and practice academic writing, they will also
develop the capacity to distinguish between imperfect knowledge of English and
cognitive obstacles to learning. Teachers must know enough about language to discuss
it and to support its development in their students. Therefore, by including the writing
competence in the teaching training programs, the result lies in having an impact in
quality education.

Of all those arts in which the wise excel, Nature's chief masterpiece is writing well.

Anonymous quote
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