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Resumen

En esteartículo seabordala necesidaddeenseñarvocabularioy cómohacerlo
de formaefectiva.

Nos centramosenalgunosaspectosdela adquisiciónde vocabularioen lengua
extranjera,como por ejemplo,el Diccionario Mental,así como las estrategiasque
tienequedesarrollarel estudiantedeinglésparaadquirirvocabulario.

Finalmente,parailustrar los conceptosteóricospresentados,proponemosuna

actividadprácticaparaenseñar,enel aulade inglés,vocabulariocontextualizado.

PALABRASCLAVE: Adquisición de vocabulario, Diccionario Mentat

Estrategias.

Abstract

In this paperwe will focusen Ihe necessityof teachingvocabularyand how
te do it in an effectiveway.

We have consideredsome relevant aspectsof the processesof sccond
languageacquisition, as for examplethe «Mental Lexicon» and the strategies
which studentsof Englishhavete developte acquirevocabulary.

Finally, te illustratethe theoreticalconceptspresented,we proposea practical
activity te teachvocabularyin a contextwithin the Englishclassroom.

KEYWORDS:Vocabularyacquisition,Mental Lexicon, Strategies.
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Résumé

Dans cct article neus étudions la nécessit¿d’enseignerle vocabulaire,et
commentle faire d’une faceneffective.

Neus neus centronssur certains aspectsdes processusd’acquisition du
vocabulaired’un lange¿trangére,commeparexemple,le DictionnaireMental,et
les stratégiesque doiventdévelopperles étudiantsd’anglaispeuracqu¿rirencere
plus devocabulaire.

Finalementpour illustrer les conceptsthéoriquesprésentés,neusproposons
uneactivité pratiquepour enseigner,dansla classed’anglaislangueétrangére,du
vecabulairecontextuel.

MOTSCLÉ: Acquisitien du vecabulaire,DictionnaireMental,Stratégies.

1. Introduction

De we as teachersfeel the needte teachvocabulary?Ihe obvious answerte
this questionis: yes,we certainlydo.As Michael Lewis said(2000:8),«Thesingle
mest important task facing languagelearnersis acquiring a sufficiently large
vocabulary.»In our everydayteachingpractice,we seehow studentshavea real
preblemwhenlearningandusingvecabulary.This is particularly seriouswhenit
comes te using the language in a somehow less controlled productien. In
situationsof freespokeninteractienvecabularyis peeranddifficult te recalí,even
afler it hasbcenlearnt, or 50 WC think.

Theseconsiderationslead us te Krashen’sdistinctien betweenlearningand

acquisitionand te thecontextsin which í~ languageacquisitionand
2nd language

learning/acquisitiontake place. Differencessuch as: irnmersion in the language
versusclassroompractice;metivation, as native speakersneedthe languagefor
communicatienwhereasfereign studentsare placed in an artificial context: no
needfor communicationin FL becausein ínostcases,they sharea II’ language;
in a native languagecontextcempetenceis acquiredfollewing the naturalstages
in age,whereasit is net so in 2id languagelearning.And soen.

In the first part of this paper,we will fecusen two particular aspectsof the
learningprocessjo relatiun to tbc acquisition ifvecabularyin a foreign language.
Oneof theseaspectsis what hasbeencalledthe «Mental Lexicen»,which is the
way words «scttle»and are storedin eurminds, therelationshipsbetweenthem,
and the significancethis information has in teaching/learningvecabularyin a
fereigo language.The other is the kind of strategiesa learnershoulddevelopte
facilitatehis/herown learning,morepreciselyappliedte vocabularyacquisition.
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In the secondpart, we will be putting into practisethe principIespreviously
laid out in an activity designedto teachvocabularyin EnglishE? L.

2. Sorne issuesto take into accountwhen teaching vocabulary in a fore¡gn
language

2.1. Whatknowinga wordmeans

Learninga word in isolationdoesnotenableusto use it adequately,as words
might needotherparticularwordsto accompanythem.Learningthe written form
of theword doesnet meanthat we canproneunceit properly.Unlessgrammatical
patternsin which te usethe word havebeenmasteredwe will notbe ablete useit
accurately.

5. P. Nation (1990) explainsin a chartwhatknowing a wordmeans,both fer
receptive(R) andproductive(P) knowledge.Ihe following are the questionsthat
a person«knowing»a word shouldbe ableto answer:

Receptíve(R) Productive(P)

Form
Spokenform

What doesthe word
soundlike?

How is theword
proneunced?

Written form
Whatdoes the word?

look like?
New is the word

written and spelled?

Positien

Gramniaticalpatterns In whicli patternsdoesthe werd eccur? In whichpatternsmustwe usethe word?

Collocations
Whatwordsor types?

of wordscan be expected
befereor after the word?

Whatwerdser types
of wordsmustwe use

with this word?

Functien
Frequency

How common
is the word?

How oftensheuld
the word be used?

Appropriateness Wherewould we expectte meetthis word? Wherecanthíswordbe used?

Meaning

Concepts Whatdeesthe word
mean?

Whatword should
beusedte express

this meaning?

Associations

Whatetherwerds

doesthis word make
us think of?

What otherwords

could we use instead
of this ene?

(Nation: 31)
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According te Nation, in any English ceurse, the oíd material is extremely
lmportant,asit hasalmostbeenlearntby studentsand,therefere,it canbehandíedin

productionwork, implying continuousrepeatingandrevising.This is a theerythat
may not havebeenthought of by educationalauthoritiesand peoplein chargeof
preparingEnglishPrimaryandSecondarySeheolcurricula.Thelearningtheyexpect
te takeplacein a certainperiodof time is absolutelyunrealistie,becausesyllabuses

are toe extensive.So teachersgo throughthe contentsquite superficially, no time
allowedfor revisien,notevente use the languageactively Tbat is eneof thereaseos
why foreign languageteaching/learningat scheolsis generallyse inefficient.

Wilkins summarisesvery conciselywhat knowing a word means:

«Learning vocabuíaryis learninghow words relate te external reality
andhow they relateteeneanother»(Wilkins 1972: 133).(Furtherdiscussion
of this staternentis previdedjo anetíjerpart of this paper).

Richards’ (1976) cight assumptionsin relatien te lexical coínpetenceare

listed in CarterandMcCarthy.

Nativespeakerscontinuete expandtheirvocabularyin adulthood.Little
is known about the averagelanguage-user’svocabularybut anything from
20,O00-l00,000wordseculd bewithin a person’sreceptivevocabulary.

Knowing a word means knowing the degree of probability of
encounteringit and the sorts of werds most likely te be feund associated
witli it (frequencyand coliocability).

Knowing a word meansknowing its limitations of use according te
funetion and situation(temporal,social,geograptical;field, mode,etc).

Knowing a werd meansknewingits syntacticbehaviour(e.g. transitivity
patterns,cases).

Knowing a word rncansknowing its underlyingforms ami derivationg.
Knewinga word meansknowing its place iii a networkof associations

with otherwords in the language.
Knowing a word meansknewing its semantievalue(its compositien).
Knewing a werd means knowing its different meanings(polisemy)

(1988: 44).

Richards’articleisavcry importantcontributionte thc mevetowardswhatisnew
calledlearner-centredtechniqucs,jo this caseconcerningvocabularyacquisition.

JoannaChannelí(in Carter, 1988) takes inte accountKrashen’sdistinetion
betweenlearningand acquisitionte state thc following points: «1 regardan L2
werdas havingbecoacquiredby a learnerwhena) its meaningcanbe recognised
and understood(ratherthan guessedat), both in andeut of context,andb) it can
be usednaturallyandappropriatelyte situatien».(Channelí 1988; in Carter:84).

Didát.tico (Lengu~; y Lileratu,u)
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2.2. The MentalLexicon

Most authorsconcernedwith vocabularyteaching/learningrefer to the way
words «settle»in the mmd accordingte particularsetsof semanticrelations,so

forniing a mental dietionary. In 1970, Bright and McGregorpointed out the
importanceof some«techniques»,whichproveusefulwhenteachingvocabulary,

being eneof them the grouping of words rounda superordinateterm andthen
leweringte differentlevels of generality.

vehieles
buses,lorries, cars,motorcycles,bicycles,vans
saleons,spoflscars,ceupés,taxis
Mercedes,Ford, Volkswagen,Peugeot
MercedesBenz 190D saleen,Ford Anglia saleen,etc.

(BRIGHT & MCGREGOR, 1970:38)

Wilkins (1972) is also a pioneerin realisingthe importanceof the types of
semantierelationshipsexistingbetweenwordsand their connectionwith teaching
ami learningvocabulary «... acquínnga languagemeansacquiring its semantic
structure...»(Wilkins: 124).

More recent authors as John Read (2000), M. MacCarthy (1997) or
1. Huckin (1997), develop the theory of the Mental Dictionary and its

implicationsfor vecabularyteaching.Ruth GairnsandStuartRedmanestablish
the lexical relations: Synonymy, antonymy, hyponymy, converseness,
reverseness(Cruse 1986-89), suggestingthat words should be introducedte

studentsaccordingte theselinks, as foreign students,unlike native speakers,
only havea limited time te learna foreign language,thereforeneedingclues
that can facilitate their learning. Knowing the patterns in which words are
organisedin our mmdcanbe of greathelp te makeourteaching/learningeasier
andmoreefficient.

Aitchinson (1996) takes the idea of the Mental Dictionary to alí pessible
ímplicationsin foreign languagelearning.After researchingword associationin
different contexts,she concludesthat the main links that existbetweenwords in

thehumanmmd are asfellows:
Co-ordination.The cemmonestresponseinvelved«co-ordinates»,words that

clustertogetheren the samelevel of detail,such assaltandpepper;butterjlyand
moth...Oppositescome into this categery.as they are co-erdinatesin a group

consistingof only two mcmbers,as with left and right, or they are the two
commonestmembersin a largergroup,as with hot, cold, warm, cool..

Didáctica (Lengua y Literatura)
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Cellecation.Thenextmostcommonresponseinvolveda wordwhich is likely
te be «collocated»(boundtegether)with thestimulusin connectedspcech,aswith
salt water, butterfiynet, brigbt red.

Superordination.Less often, a «supererdinate»occurred. The cover term
which includesthe stimuluswerd. For exampleinsectwaselicited by «butterfly»
and colour wasa responsete «red».

Synonymy.Occasionally,a roughsynonymof theoriginal word wasfeund,as
wíth searvedbeside«hungry».(Aitchinson: 75)

Her investigationinto «tongueslips» also prevesthat words teod te greupin
semanticfields and that co-ordinationis the strongcstlink betweenthem.

Whenloeking for anelusiveword, peoplefrequently fumbleareundnot
only in tbe same general semantic area but olten within a group of
coerdinates...lo the«tip of the tonguenexperiment.subjectswhe ceuldnot
rernemberthe word sextantrecalledothernavigational instruments,suchas
co¡npass or asitalabe,

(AITCHINSoN: 76).

Collocation is, fer Aitchinson, thc secondstrongestand lasting link between
words in humanminds. This tendency,for words te associatecan makccertain

word groups become idiems or cuchés (Aitchinsen: 78). Hyponymy and
superordinationare also strong links as long as the superordinateis a cemmen
word that canbe easily recalled.

Shc concludesthat

bumanslink wordstogetherin their minds....wordsseemte beorganisedin
semanticfields, and,within thesefields, thereare two types of links that are
particularly streng: conn¿Ji¿~bet’~h+¿l&dhúitesand collocationallinks

(AíTcr¡íNsoN: 85).

Nowadays,as Khishnamury(2001)pointsout, thankste thesoftwareindustry
ínanypublic cerporahavebecomeavailable,previdingenoughdataenvocabulary
frequcncy, concerdanceand collocations which makc casier the study of
vocabularyteachingand learning.

2.3. LanguageLearningStrategiesand l4wabularvAcquisition

According te RebeccaOxford, Ihe processthreughwhich the acquisitionof a
forcigo languagetakesplacc can be speededup by the develepingand use of
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strategies.She introduceshersystemof languagelearningstrategies,which she
divides into two breadtypes:direct and indirect strategies,from which a lot of
morespecific typesare derived.

Ihus, she puts forward the idea that learnersshould be trained te make
profitableuseof thesestrategiesthroughoutthe processof theirlearning.The first
stepwould be for them te be awarethat not only are theresomethat they already
use,but therearealseothersthat theycanbe taughtte useeffectively duringtheir
learningprecess.

Oxford acceptsKrashen’sdistinction betweenlearningand acquisition,but
netastwo rigidly separatedpartsof a process,but as theprocessitselfcensidered
as a continuousexperience.AII throughtUs precess,learningstrategiescanhelp
te reachthe final goal,which is proficiency in a foreign language.

Languagelearning strategiescontribute te alí parts of the learning-
acquisitioncontinuum.For instance,analyticstrategiesaredirectly relatedte
the learning end of the continuum, while strategiesinvolving naturalistic
practise facilitate the acquisitien of language skills, and guessing and
memorystrategiesareequallyuseful teboth learningand acquisition.

(OXFoRD: 4, 5)

Oxford categorisesstrategies in two main groups: direct and indirect
strategies.The first group, concerning learning directly, comprisesmemory,
cognitive andcompensatienstrategies«Thedirect classis composedof memory
strategiesfor rememberingandretrieving new information, cognitive strategies

fer understandingand producingthe language,and compensationstrategiesfor
using the languagedespiteknewledgegaps»(Oxford: 14,15). The secondgroup
is netdirectly concernedwith learning,but is of greathelp.

The seceodmajor strategy class —indirect strategiesfor general
managementof learning—can be likenedte the Directorof theplay. This
classis made up of metacognitivestrategiesfor coordinatingthe learning
process,affectivestrategiesfer regulatingemotions,andsocialstrategiesfor
learningwith others.

(OxFoRD, 1990:15)

This initial division in direct and indirect strategieswidens with a lot of
subdjvisiensuntil it comes te practical, everyday—strategiessuch as «using
mime or gesture»,which is a cempensationstrategyand «summarising»or
«repeating»,in the group of the cognitive strategies.In the group of indirect

strategies,«using laughter»is an affcctive strategyyou can use te lewer your
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anxietyer «co-operatingwith proficientusersof the new language»,classifiedas
a social strategy.(Oxford 1990:17).

The following is eneof the initial classificationsin Oxford’s StrategySystem:

LFARNING STRATEGIES
DirectStrategies:

Memory Strategies
Cognitive Strategies
Cempensationstrategies

lndirectStrategies:

Metacognitivestrategies
Affective Strategies
Social Strategies.

(OXFORD, 1989:17)

The wholeof chapterX inI. SP.Nation is concernedwith strategiesapplied

te vocabularylearning,especiallyte the guessingof unknownwordsin a reading

passage.Among the strategiesmentionedare word building, grammar,learners
experience,etc.In chapterIV, the ideaof «effort aftermeaning»is put forward. In
order te remembernew vecabulary,studentsmust make an effort, otherwise
everything will be quickly fergotten. Ibis can be achievedthrough guessing
games,the useof cluesor teach and testexercises.(Nation, 1990: 64, 65).

Paul Nation and JamesCoady (Carter, R. and M. McCarthy 1988) also
proposea strategyfer developingguessingskills that studentsmust learnanduse
toinfer the. meaning of unknown word& in a readingpassage:The idea-ls that
readingisaskill thatshouldneverbeneglected,as it isaseurceofnewvocabulary

for the learner.

Ihis strategyconsistsof five steps:
Finding thepart of speechof the unknownword.
Looking at the ijumediatecontextof the unknownword andsimplifying

this centextifnecessary
Lookingat thewidercontextof the unknownword. Ihis meanslooking

at the relationshipbetweenthe clausecontainingthe unknown word and
surroundingclausesandsentences.

Guessingthe meaningof the unknownword.
Cbeckingthatthe guessis correct.

(CARTER & MCCARTHY, 1988: 104, lOS)
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Theauthorsexplain that,evenifthesestepsmight slowdown thereadingpace
in the initial stages,it is werthwhiletraining our studentste follow them,as they
will then become automatic and help greatly in reading comprehensionand
acquisitienof vocabulary.

JeannaChannelí, links the concept of a mental dictienary to te use of
strategiesin vocabularyacquisition.Forher, thementallexiconof a nativespeaker
is erganisedaccerdingte phonology and syntax; but when learninga foreign
language,semanticlinks mustbe added.

Te eptimiseproduction, learnersneedaccuratelypregrammedlexical
asseciatiens,enabling them te make choiceswhich faithfully reflect
íntendedmeaning. We know that en the preductionside, accessis via
meanings, and there is psycholinguistic evidence in faveur of a
psycholegicalmodel in whichwordswith like meaningsare«clesetogether»
in aceessingterms.This has led te the new quite widely propeundedidea
that vocabulary teaching should make overt asseciationsbetween
semanticallyrelatedwords.

(In CARTER & MCCARTHY, 1988 90)

This has clear implications for classroempractise.Vocabularyshould not
alwaysbe integratedwith other aspectsof the language,but sometimestaught
separately,in itselt paying a lot of attentionto pronunciation,particularly werd
stress.Words must also be taughtgreupedin semanticfields, so learnerscan
establishlinks andasseciatienswhich facilitatethe receptiveandproductiveuse
of newvecabulary

James Nattinger distinguishes between the strategies we need fer
comprehensienand thesewe needfor production,both te be worked en in the
classroem.

«Cemprehensionof voeabulary relies en strategiesthat permit ene te
understandwerds and store them, te commit them te memery, that is, while
preductioncencernsstrategiesthat actívateene~storageby retrievingthesewords
frem memery, aud by using them ir appropriatesituations.»(J. Nattinger. In
Carter& McCarthy, 1988:62).

Strategies for comprehensioninclude: not panicking when we do not
understandabsolutelyeverything, taking advantageof redundancy,grammatical
markers,intenatíenor cluesfrom the context.Alse theuseof mentalmappingand

word families.
Interactingwith the environmentthrough physical movements,what Asher

(1969) called Total Physical Response,is another strategy werth using fer
rememberingvecabulary.
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For production,Nattingersuggestsgetting studentste usethe languagevery
soen,so — te aveid inhibitien and te acquire fluency. Te enablethem te recail
vocabulary quickly for production,words shouldbe learnedin situationalsets
(vocabularyreferredte a particularsituation)andsemanticsets,whichagainmust
be greupedaccording te senserelations: Synonyms, antonyíns, co-ordinates,
supererdinates.Collocation,learninghow wordsgroup together,is alsoimportant.

3. What are the implicationsfor our practical teaching?

3.1. Usinga traditional Englishrecipelo teachvocabularvrelated toJóodand
cooking

The Fish PieRecipe.Activity plan andcemmcnts.

Part 1. SkilIs practised:Listening,speakingandreading

Wc start by brainstormingfor words relatcdte thc tepic, which will seon
be written en the blackboard:Do theyknow the twebasic kindsof fish? Could
they give examplesof each?Ihen: Who selís fish? And: What docshe/shedo
te it whenwc buy it? Finally: Waysof cooking fish and thingsyou needwhen

doing it.
Ihis informatien is eithcr elicited from the studentsor presentedby the

teacher. AII this is done erally, trying te get the studentste talk as much as
possible.Writing on the blackboardcomesimmcdiately afler the talking. Thus
comesthe follewing on the blackbeard:

cocí

haddock
blue

sole

píaice

1. Kind oJJsh

~tuna

saeclines
white

herrings

ecl
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2. Whosellsfishandwhat doeshe/shedo to it befarewe takeit borne?

scrapesscales

skinsflsh

flshmonger takesoutguts

removesbones

cuts it intopieces

[boílíng (youusewateranda pat)

3. Waysofcookingflsh1 baking(in the oven)

[frpng (sorneoil andafryingpan are needed)

Sorneof thesewerdsarepreviouslyknownby the students.Othersarenet,but
theyare alí easyte explainthreughmimeor with abriefdefinitien.Wewantthem

te learnah of them,asmestwill be used laterin the activity.
The teachermimesthe actiensfor someof the wordsenthe blackbeardand

the studentshavete saythewerdsnew,trying notte look atthewritten form. Then

the teachersaysthewordsandthe studentsmime them.
Ihe studentshavethreeminuteste memoriseasmany of the wordsentheb/b

as they can. Thenthe teacherrubsout wordsat randomandasksthe whole class
te saythem.Eventuallyeverythingdisappearsfremtheblackbeard,buttheteacher

still keepspointing te whcre the different words were,askingthe studentste say
them.

Cornrnents

We are presentingand getting our studentste use vocabulary actively by
groupingwords in semanticfamilies andmaking them visual through semantic
maps. We are trying te apply the idea, put ferward by Aitchinson and other

authors,that ceordinatienand superordinationare very stroríg links between
wordsin eurMental Lexicon.

«Creatingmentallinkages»is eneof the memorystrategiescemmentedenby
Oxford (1990), who also mentiens semanticmapping as a device te learn
vocabulary.By associatingthe written ferín of thewordwith its pronunciation,we

are «greupingimagesandsounds»,alsein Oxford’s groupof memerystrategies.

Didáctica (Lengua y Literatura,)
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Therepetitionwork that is donein stepsb andc, thatcanbe censideredpractising,
comesinte thegroupof cognitive strategies.

When asked te mime the words, students are «interacting with the

environment»(Oxford, 1990:66)threughT.P:R.,anothermemorystrategy.
Finally, we are using visual memory te recalí werdsby rememberingtheir

form, their sound,their meaningand the place they occupiedin the blackboard.
Ihis can againfit into what Oxfordcalis «applying imagesandsounds»,also in
the greupof memerystrategies,and leadsus te J. Channelí(1988),who considers
phenology,togetherwith semanticand syntacticlinks, so important for storing

andusingvocabularyin a foreign language.

Part II. Skills practised:Reading,writing, speaking

a) The studentsreadthe recipe,numberthe picturesbelow accordingte it
andwrite Ihe instructiens,in the right order,underneatbthepictures.

Didáctica (Lengua y Literatura,)
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FISH PIE SERVES6

Any kind of white fish may beusedfor a fish pie and mashedpetatoescan
be usedas a final covering.

11/2 lb. (675g./11/2 lb. white.fish
1 pt. (600ml?/21/2cups)milk
2 02. (SOg./4 tbsp) butter
202 (SOg/I/

2 cup)plainflour (allpurposeflour)

Salt andpepper
11/2 lb (675gui!2 Ib) freshlycookedpotatoes
A goodbunchofparsley
1 large egg

Skin the fish and cut it into convenientlysizedpieces.Put it in a pan
with the milk and simmerit ter tenminutesor until it is just beginningte
flake. In anotherpan,melt the butterandstir in the fleur, cookingthe roux
gently for eneminute, Dram the fish, and graduallystir 1 pt. (600 ml/21/2
cups) of the fish liquid into the roux. Bring the sauceslewly te the beil,
stirring it alí the time, then simmer it for two or three minutes, stirring
occasionally.Seasonthe saucewelI with salt and pepper.Finely chop the
parsleyleavesand stir a goedhandful into the sauce.Flake the fish, stir it
into the sauceandturn it into a fairly deeppie dish.

Freshly cookedpotatoesshouldbe well mashed,seasenedwith salt and
pepperand enrichedwith the beaten egg before spreadingover the fish
mixture.

Bakethispotato-toppedpie in a mederateovenat 35Q0 F (180.0C), gas
mark4 ter 30 te 35 minutesor until the petateis goldenbrown.

(Adaptedfrom Kathie Webber:Traditional English Cooking).

b) Thefollewing are«coekingverbs»thatappearin the recipe.Studentsare

askedte infer their meaningfrem the context or relate them te other
words they alreadyknow,eitherin Englishor in Spanish:

Flake(cern flakes)
Dram (drenaje)
Seasen(sazonar)
Chop(chepser «chopped»,thekind of cold meatproneunced/~oped/

In Spanish)

Are they regularor irregular verbs?
Whatis their simple past?And their pastparticiple?
1 low are they proneunced?
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c) The studentsare given the follewing scrambledwords so they write
correctsentenceswith them. They should not look back at the recipe
while doing it, but afterwards,te checktheir sentences.

cenvenientlyinto piecesand the fish sIón it cut sized
panin a it put themilk with and it simmer
butterthemelt in pan another
stir andthe fleuradd,eneminutecooking
roux into the liquid 1 pt. of the fish graduallystir enefor minute.
saltandpepperwell with sauceseasonthe.
fish the flake, it the sauceinto stir

d) Ihe following chart must be cempleted
given in the recipe:

accordingte the instructions

VERH WHAT (COMPLEMENT) 110W! WHEREI WHEN

5km the fish

cut it

Y pt. ofdic fish liquid

slowly te the boil

for two or threeminutes.

Season the sauce

e) With the picturesin Part II, a) in an O.
the right erder, sethe studentssay the
werk.
Studentschosenat randomer volunteersstart explaining,in English,hew
te makea Spanishemelette.As everybodyis supposedte know how te
cook something.alí the studentsmustjoin in the talking.

Cornn ents

1-1. P. the teacherpoints te them in
recipeorally, if possiblein choral

The learnersare constantly being given feed back in this activity, as the
teachergets them te werk en eachparterally as well as in writing. Whenloeking
at the «cooking verbs» we are againcombining soundswith images,already
mentionedas ene of R. Oxford’s strategies.Asseciatingthe words with ethers
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previously known, either in Li er L2, belongste the subgroup«analysingand
reasoning»,in thewider groupof cognitivestrategies.Askingthestudentste infer
the meaningftom the contextdevelopsa cempensatienstrategy.

Uy askingthemte unseramblethe sentencesand completethe chart,we are
teachingthem te «recombine»andte «transfer»,both in the greupof Oxford’s
cognitivestrategies.

In the last part of this activity, the studentsuse, in free preductien, the
vecabularythey havejust learned.That means, in Oxford’s werds,«practising
naturalistically».Ihis is a somehowrelaxingactivity, that everybodywill enjey
and is beundte bring laughterte the classroom,thusbeingan«affectivestrategy»
which will «loweryour anxiety»(Oxford, 1990: 19).

Whenteachingwords that tendte asseciatein a certainway. Saltandpepper;

cut thefish but chapthe onion, we are rememberingRichard’seight pointsyou
needte masterte be ablete knew a word: «Knewinga word meansknewingthe
degreeof probabilityof enceunteringit and the sertsof wordsmerelikely te be
found associatewith it (frequencyand cellecability) (In Carterand McCarthy,
1988:44).

The theory that studentsmustmakean effert te acquirevecabulary(Natien,
1990: 64) is present—throughouttheactivity, as theyhavete go througha process
in which they takean activepart—,being giventhe necessaryfeedbackenly afler
they managedte copewith the different stages.

4. Conclusions

Ihe cenceptsof a Mental Lexicon and the learningstrategiesmustnot be
taken separatelywhen it comes te practical vocabulary work. In fact, the
knowledgeof hew words are settled in eur mental dictionary provides very
valuablecluesen hew te organiseeur teaching,and the strategieswe want eur

studentste develepdependgreatlyenthis knewledgeof how thisnewvecabulary
is goingte settlein the learners’minds. It is in our handste facilitatethat settling

andmakeit fasterand mereefficient. New we knewthat studentsrememberthe
meaningof werdsbetterif they learnthem in situationalsetsrather thanif they
are given a list of words in alphabeticalerder. They learn better if they are
presentedvecabulary in semantic maps or accerding te hyponymy and
supererdination.

Net se long age, studentsusedte be given randomlists of words,transíated
into themederntengue,te be learntby heart.Ihe aim seemedte bete makethese
werdssettleautematicallyin the learners’minds.But theonly link betweenthose
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wordswasthat they alí belongedte a particularwritten passage,and the system
prevedabselutelyunsuccessfulunlessa lot of revisienwasoff’ered.

In the exerciseproposed, we have tried te put into practise seme of the
principIeslaid outby varieusauthors,as summarisedenthe first partof this paper.
Ihis activity was successfullyused in the classroomwith a groupof 15 yeung
adult learners,in the centextof a lessonen foedandceoking.

The readingmaterialwas an authenticEnglishrecipe takenfrom a boeken
traditienal English cooking, and the fact that it is «real life» vecabulary

undoubtedlyincreasesthe students’ interest.«... peoplecemmonlyattcmpt te link
items tegetherin senseunits, or find soínereasonte associatethem,or look for
personalsignificance.AlI thesecanbe harnessedin teaching.»Ur, 1996: 67).

In the «Fish Pie Recipe»,vocabularyis presentedorally, semeof it elicited
frem the students,and seon written en the blackbeard,so learnersnot only
asseciatethe soundwith the written form but also learn the werdsas a scmantic
greup. AII the words introducedat the beginningare practisedalí throughoutthe
activity, at first mere receptively and in controlled work, threugh listening,
readingor respondingwith T.P.R. Thcn comesa more productive use of the

vocabularyte be learnt, unscramblingthe wordste makesentencesor filling in a
chart,which canalso be censideredas a kind of testlo checkthat the processis
going well. Finally the studentsusethe wordserally iii free productien.

Ihe breadprincipiesbehindthesestageshavebecodic greupingof werdsin
a semanticfield as wcll as in a situationalset, taking into accountthe semantic
senserelations(Nattingcr, 1988: 69 andAitchinsen,1987-96:72);thc association
of the writtcn word and its sound,as well as othcrstrategieslike taking advantage
of visualmemory, werd associationor practisingnaturalistically(Oxford, 1990:
19). Otherstratcgies,like thestudent’sactivepartin theproccssof his/herlearning
(Natien, 1990: 64, 65), repetitionor TER. havealso becotakeninto acceunt.
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Interesting websites(data from corpora)

Englishcorpora:British NationalCorpus:http//infe.ex.ac.uk/bnc

CorpusSoftware:www.oun.com/elt/a1obal/catalo~rue
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